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Foreword

Deepak Nayyar*

India is on the threshold of enabling universal elementary education, 50 years after it was
enshrined in the Constitution, as a Directive Principle of state policy. Much blame for this
gap between policy and practice has been placed at the door of the political class and the
bureaucracy. Universities and institutions of higher learning are not without blame for the

yawning gap between tertiary and elementary education - excluded as a lesser realm, in

particular their role in developing professionals in the field.

It is a matter of pride that the University of Delhi has, through the Bachelor of Elementary
Education Programme, taken the unprecedented step of integrating University résearch and
reflective knowledge development with the practice of elementary education. This is late.
Even if late, however, it is a substantial fulfillment of Maulana Abul Kalam Azad’s vision,
at the inauguration of CIE, in 1947. The fact that the programme content has been developed
through an inter-disciplinary dialogue between a number of Delhi University faculties and
other Central Universities — with no external support — underscores the capacity and
resilience of indigenous academics and knowledge generation.

In an environment of unsure liberalisation juxtaposed with a clear shift in public policy,
the B.ELEd. bucks the common trend. It is a bilingual (Hindi and English) programme that
combines the best from the Indian and western pedagogical systems, thereby reaching out
to students who have been linguistically, culturally challenged. It is designed to address
the constraints of the Government school system, rather than reach out only to lucrative
English-medium schools. It has ensured high levels of employability and professional
mobility of its students, as it was based on a careful study of feasibility, conducted by the
Maulana Azad Centre for Elementary and Social Education early in 1993. I am given to
understand that students are now placed in jobs prior to their graduation, while nearly
one-half are successfully pursuing further education in disciplines as varied as social
sciences, humanities and linguistics.

B.ELEd. graduates are what an Indian University should be proud of : questioning,
reflective, sensitive with a high level of professional commitment. The B.ELEd. Programme
and its faculty have provided a unique framework and considerable practical exposure to
enable these young enquiring minds to develop into self-confident professionals.

The strength of the programme lies in its potential to create the space for new pedagogic
approaches in centres of higher learning. The practical engagement with the challenge of
universalisation of elementary education, could well rejuvenate other processes within the
University system. It may lead to an introspection that provides us the opportunity of
examining our role in the light of a changed environment. Through the B.ELEd., the
University of Delhi has set a major process in motion that will, of course, benefit the citizens
of the national capital. The vision, the rigour and detail with which the programme has
developed, in its initial years, gives one the hope that it will have a wider national impact,
both via its students and its pioneering example. This handbook provides an overview of
the vast potential that exists and needs to be realised.

* Vice Chancellor, University of Delhi
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Tbe nyaﬂenge
Upendra Baxi*

['am grateful to Dr. Poonam Batra for her unique courtesy in inviting my association with
the publication of this excellent handbook for the Bachelor of Elementary Education
Program of Study. She has worked indefatigably to sustain this Program.

Many of us recall, though not always with a sense of nostalgia, the kinds of struggles that
had to be waged for the introduction of this Program, and the eminent personalities. for
or against it, cast inevitably in the figure of nayaks and khalnayaks! Curricular innovation
everywhere entails cooperative conflict of values and interests. In leading Indian campuses,
however, the impulse for reform and renovation often gets mired in the politics of
confrontation. Sooner or later, fortunately, the heat and dust settles, leaving ample room
for collective good sense, indispensable to a .creative dialogue.

All this is past and the happy thing is that we have now in place a thriving Program, accepted
as integral to the development of the Faculty of Education in particular and the University
of Delhi in general. When some of the Faculty and alumni of this Program become privileged
to shoulder decision-making responsibilities for Delhi University, the training and
education they now have will aid its future renaissance. These are indeed great
expectations. But then most of us, either as students or as teachers, were not exposed to
training and education that this Program ambitiously envisages.

The Constitution of India mandated free and compulsory education for persons of 14 years
of age as a foundational social obligation for governance. Nearly half a century later, the
Supreme Court of India felt constrained to legislate as an enforceable fundamental right
the right to literacy and education. Even so, and fortunately too, the leadership in defining
the notion of ‘education,” and the processes of development and pedagogy, remain the
sovereign prerogative of educationists. The mandate of the Maulana Azad Centre for
Elementary and Social Education to develop. a pre-service professional training program
was Delhi University community’s distinctive contribution towards the progressive
realization of the human right of education for all.

These are trying times for the future of India, as envisioned by the Constitution. The
Constitution enunciates The Fundamental Duties of India’s Citizens. Prime among these
are the duties to recall and cherish the ideals that animated the struggles for the
independence, to develop a scientific temper and spirit of critical enquiry and social reform,
to foster a composite culture, and to develop excellence in all walks of life of India. The
Constitution proclaims an idea of India, to which all ideas about Bharat ought to remain
subservient.

The future development of the Program must then remain anchored to the constitutional
values of respect for the right of all India’s citizens to be and to remain human, and mindful
of the duty of the most exacting solicitude for the values of secularism, justice, and
pluralism.

*School of Law, University of Warwick. Formerly Vice Chancellor of the University of Delhi.

MACESE, CIE, University of Delhi 1




T[ye Context

Nargis Panchapakesan®

The Central Institute of Eduéation (CIE) was created in 1947, and it had a vision. Part of

this vision was the placing of primary education on the educational map of institutions of

higher learning. This vision remained unfulfilled for a long time even though-
recommendations were made several times to include elementary education in the agenda

of the Institute: “CIE should concern itself with training programmes for school level

personnel — secondary, primary and pre-primary... The Education Commission has advised

that the Department of Education should try to bring in training of teachers at other levels

of education, for example primary.” Another recommendation was that “The ultimate

objective should be to develop the Department of Education into a School of Education.”

The reasons why the recommended expansion and extension did not take place are

manifold, chief among them probably is financial. Possibly, another compelling reason was
that the education of young children was not thought of as being serious enough business.
Any one, with little or no training could teach children. Elementary school teachers did
not need to be academically sound and therefore, the University’s engagement with the
preparation of such teachers was not required.

At long last we have been able to overcome this exclusion. A four-year professional
graduate programme, the B.ELEd. has been approved by the University of Delhi. The
University system has been forced to recognise that the education of young children is
serious enough business for it to assume the responsibility for the training of elementary
school teachers.

To do so has not been an easy task. To begin with, after considerable opposition, a
specialisation teaching of one subject at the primary level was introduced in the B.Ed.
Programme at CIE. Although at first this initiative did provide some orientation to primary
education, it was not enough. Much more was needed. Opportunity came in the wake of
the National Policy on Education, 1986. CIE was recognised as an Institute of Advanced
Study in Education (IASE). Within this provision the Maulana Azad Centre for Elementary
and Social Education (MACESE) was established in 1990 despite stiff resistance, for it was
said that primary education did not fall within the purview of the University. As far as
the University was concerned children appeared only in class 6!

A mandate of this Centre was the design and implementation of a pre-service teacher
education programme for elementary school teachers. This mandate was reiterated in the
Perspective Paper (1991) of MACESE, Department of Education : “MACESE will undertake
the task of designing a pre-service professional training programme at the Bachelor level.”
A feasibility study was conducted to assess the demand and possibility of initiating a
B.ELEd. Programme in collaboration with undergraduate colleges of Delhi University. The
study established the need for such a programme in early 1993. The B.ELEd. programme
started in 1994. ' . ‘

* Former Dean and Head, Central Institute of Education, University of Delhi

This statement was written by Professor Nargis Panchapakesan for the Open House Session on the B.ELEd.
Programme, organised to felicitate the first graduating batch in 1998.
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The Vision
Krishna Kumar*

Two salient questions can help us recognise the nature and logic of the Bachelor of
Elementary Education programme:

-

What is wrong with the system of elementary education ?
Can the situation be improved by preparing teachers differently ?

Many attempts to answer the first question have been made in this century, and  the answers
do not differ much. Early in the century, Tagore criticised the system of education for its
indifference to the child's nature. One of the simple questions he asked was ‘how can we

expect teachers, who have never enquired into anything, to impart the spirit of enquiry
to children’ ? :

Later, Mahatma Gandhi criticised school education for the inertia and the spirit of
dependence it inculcates. He thought education had no value for the nation because teaching
was so alienated from the social reality. Critics of education in the post-independence era
have — by and large — followed the lines indicated by Tagore and Gandhi, occasionally
adding some new dimensions relevant to recent socio-economic changes.

With regard to the second question, the B.ELEd. programme represents a strong,
affirmative answer. The B.ELEd. curriculum is grounded in the belief that teachers prepared

‘differently’ can trigger a chain of desirable changes in the system. A critical view of

prevailing teacher education programmes underlies the structure of the B.ELEd.

programme, as well as the choice of certain themes emphasised in it. Two major points -

of departure are as follows :

First, existing programmes of teacher education treat the concept of knowledge embedded
in the prescribed school curriculum as a ‘given’. For example, most B.Ed. courses assume
that there is nothing fundamentally wrong with the school curriculum as a whole or with

. the syllabi of different subjects. It is also assumed that if there are certain problems in the

syllabi and text books, nothing can be done about these problems in teacher training.
Therefore, teachers must learn to adjust to the existing realities.

Second, teacher-training takes place in specialised institutes where each subject of the school

~ curriculum is represented by just one or two persons. Knowledge of pedagogical methods

and child psychology dominates the ethos of teacher training institutions. These kinds of
knowledge are imparted without reference to the dynamic social realities in which children
grow up. An awareness of current concerns in different disciplines is also usually absent.
This situation is exacerbated by the fact that teacher trainees work for their degree or
diploma in education after completing their general education. So, they too have no

immediate reason to apply educational theory to develop a critical perspective on the syllabi

and teaching of different subjects. They learn new pedagogical methods in an ethos which
does not encourage them to reflect on the school and college curriculum in a critical manner.

The B.ELEd. Curriculum makes an attempt to address these problems of teacher education.

. MACESE, CIE, University of Delhi 3




One major feature of the programme is that it integrates pedagogical preparation of future
elementary school teachers with their own general education. The B.ELEd. curriculum
amalgamates undergraduate studies in different subjects with educational theory and
pedagogical experience in a phased manner. Another important distinction of the
programme is that it is intended to be offered in colleges of general education, rather than
in specialised institutes of teacher training. The first of these two strategies permits the
student to develop his or her knowledge of education and teaching along with the
knowledge of chosen subjects in humanities and the sciences, rather than as a separate layer
of knowledge obtained after undergraduate studies are over. This mixture is designed to
encourage the students to reflect on the content of different subjects from an evolving
perspective of educational and pedagogical theory. This is likely to happen all the more
because the general subjects will be taught by teachers of undergraduate colleges whose
approach and methods of teaching may not reflect an awareness of pedagogical issues. In
a college of general education, the trainees will also get the opportunity to socialise with
peers studying a wide variety of subjects, as well as to participate in activities related to
these subjects.

Within the syllabus of B.ELEd., an attempt has been made to place emphasis on themes
and concerns normally left out in programmes of teacher education. Basic knowledge of
India’s economy and politics, child-parent relationship in different segments of society, and
patterns of interpersonal communication are some themes of this kind. The programme
gives high priority to motivate students to look deeply around and reflect on the immediate
and the broader milieu, its dynamic aspects and potential. They are expected to get
interested in the things that are likely to be of concern to present-day children: things
such as the electronic media, the state of the natural environment, and so on. It is expected
that teachers whose awareness has been widened will enlarge the scope of classroom
transaction and relate to children more effectively than present teachers of elementary
schools do. The knowledge of India’s heritage in the arts and crafts has been incorporated
in the general plan of the student's self development. Project work is included in every
course, in order to ensure that students get an opportunity to develop initiative and the
stamina for self-study. Observation of children's life in the classroom is featured throughout
the course.

The logic of the programme, which these characteristics indicate, can be summarised by
saying that elementary teachers, who have a broad vision of education and a perspective
to understand children, will likely create new appropriate demands that seek to adjust the
system to children's needs. This will constitute a radical change from the prevailing situation
in which teachers are required to adjust to the needs of the system.

*Formerly Dean and Head, Central Institute of Education, University of Delhi.

This vision statement was written by Professor Krishna Kumar for the Open House session on the B.ELEd.
Programme, organised to felicitate the first graduating batch in 1998.
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The Assertion

Anil Sadgopal*

Few realise that the introduction of the four-year professional degree programme for
preparing elementary school teachers in the University of Delhi is a path-setting initiative
in the history of Indian education. The full recognition may take some more time.
Eventually, however, one is bound to acknowledge, albeit grudgingly, that the B.ELEd.
Programme has made the following three major assertions :

i) the study of elementary education has a due place in the knowledge system of the
University;

ii) re-construction of the view of knowledge in various disciplines alongwith developing
a critical understanding of curriculum and pedagogy is a pre-condition to the making
of a teacher who will have the potential to contribute to transformation (rather than
maintenance of status quo) of school education; and '

iii) the social function of school teachers needs to be re-defined in the context of the
challenge of achieving universal elementary education (UEE); this is also essential for
re-establishing the lost status of teachers.

Each of these assertions merits elaboration. Until recently, the University system in India
had chosen to confine its educational concern to secondary and higher secondary levels.
This was apparently due to an erroneous assumption that the knowledge required for the
education of the lower age groups (i.e. 3-6 years old children in the pre-primary stage and
6-14 year olds in the elementary stage) was somehow of a ‘lower order’ and, therefore,
not worthy of attention at the University level. All attempts to place the study of pre-
primary and elementary education in the knowledge system of the University were
systematically resisted. Even a clarion call in 1948 by Maulana Abul Kalam Azad, the first
Minister of Education of newly independent India, from the precincts of the Central
Institute of Education in Delhi did not make a dent. The fact that the vast majority of India's
children will benefit from only these early stages of education, and not from the higher
levels, also failed to touch the University conscience. The function of preparing primary
teachers was relegated to poorly staffed and ill-cared for, district-level institutions. A short-
term certificate course was considered more than enough for the primary teacher while
the secondary or the higher secondary teacher deserved a University degree!

The result of this distortion in our understanding was the tragic manner in which almost
the entire discourse on pre-primary and elementary education in India came to be
dominated by knowledge generated in the western capitalist context. Indeed, even the
philosophic contributions of Tagore, Gandhi and Aurobindo to educational thought or the
pedagogic contributions of Gijubhai Badheka were perceived and judged through the same
western smokescreen. The Indian University system virtually abdicated its responsibility
towards fundamental research, theorisation and generation of contextual knowledge in the
realm of pre-primary and elementary education. The setting up of MACESE and the
initiation of the B.ELEd. programme in the ninetees, in the University of Delhi, may thus
be visualised as the formal beginning of a critical change of attitude towards the significance
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of research and teacher education related to the issues of childhood and early years of
learnmg '

The second assertion deals with the colonial perception of what and how a teacher is
supposed to teach. A teacher is conventionally expected to teach what is prescribed by the
authorities and ‘cover’ it in a manner that will enable the students to perform well in the
annual examinations — that is all ! Most of the pre-service teacher education programmes
are designed for preparing such an unquestioning and meek teacher. The B.ELEd.
programme has, in contrast, incorporated such elements and activities that enable a student-
teacher to re-construct the prescribed knowledge as well as to evolve a critical appreciation
of the curricular and pedagogic issues. This is intended to provoke inquiry, widen mental
horizons and build up skills essential for responding to the futuristic challenges in a creative
manner. Only those teachers who have had this kind of enriching experience will be in
a position to question the existing educational norms and help build better schools.

The third assertion is with regard to the social function of the teacher. This assertion is -
of particular significance as it is made in the context of the collapse of the official policy
designed for fulfilling the constitutional directive of ensuring eight years of elementary
education to all children upto 14 years of age. Almost half of nation’s children and two-
thirds of the girls continue to be deprived of school education at the turn of the century,
the Supreme Court’s order declaring education as a fundamental right notwithstanding.

Several crucial and urgent changes, both structural and process-oriented, need to be
: .intr'oduced in order to even 'begi_n to move towards UEE. Decentralisation of the school
system concurrently with community participation in decision-making are not just two
fashionable additions to the repertoire of national rhetoric; these concepts can be ignored
only at grave risk of indefinitely postponing the objective of ensuring equitable access to
quality school education to all children. Such a philosophical re-orientation of the Indian
school system can not be brought about without re-defining the role of the teacher. .

Amongst the futuristic expectations from a school teacher, the following may be listed :

* a critical and questioning view of the prescribed knowledge, leading to an alternative
framework;

e capability to evolve pedagogy in consonance with the emerging and alternative view
of knowledge;

e establishing meaningful school-community linkages;

e supporting social processes towards gender sensitisation and empowerment of the
deprived sections of society and the disabled children; and

* catalysing a community—based micro-planning exercise for UEE.

Clearly, a new definition of the social function of the school teacher is in the offing. It would
be interesting to recall here the challenge posed by Mahatma Gandhi in 1931 before an
assembly in London to ‘revive the old village schoolmaster’ in order to fulfill a programme
of universal education ‘inside of a century’. The vast majority of the teacher education
* programmes have not even taken cognizance of this challenge. The B.ELEd. is a conscious
attempt in this direction. Its likely pace-setting impact on the other teacher education
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programmes will be keenly awaited. We need to acknowledge that it is only through such.

a re-definition of the role of the teacher that her/his lost social status may also be
established.

A few other relevant points need mention. Several of the government initiatives in school

-education in the recent years, with or without international funding, have almost entirely

ignored pre-service teacher education. For these initiatives, the character of the pre-service
programmes did not apparently matter. The operative assumption in this official policy may

be summed up in the following words : ‘you may first mis-prepare lakhs of teachers through

ill-conceived pre-service programmes, allow them to do the damage to crores of children
for a certain number of years and then start spending huge public funds to apply correctives

through the in-service inputs.’ The B.ELEd. programme dares to challenge this myopic view
of the government policy.

Now that the first few batches of the B.ELEd. graduates have qualified, the existing system
s straining itself to adjust to this new category of the ‘elementary teacher’. The system
has so far known either a primary teacher or a secondary/post-secondary teacher. The
former with a certificate or a diploma to be conveniently placed in a lower pay scale and
the latter with a University degree to be employed at a higher pay scale. The B.ELEd. has
produced for the first time an elementary school teacher with a University degree, equal
in status with the B.Ed. degree for the secondary level. Ironically, the category of the

~elementary school teacher is the only category that is implied in the constitution under

Article 45! For fifty years of freedom, we just ‘forgot’ to create an appropriate provision
for this category of Gandhiji's ‘old village schoolmaster’. This is yet another example of
an assertion by the B.ELEd. programme to make the school system conscious of its
obligation towards the pending Constitutional agenda.

*Dean and Head, Central Institute of Education, University of Delhi.
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The Promise

Poonam Batra*

The vision of a resurgent post-Independence India, as articulated by Aurobindo,
Vivekananda, Tagore and Gandhi, was based on a person-building education resting on
the foundations of humanism and critical literacy. In the 1950s, Maulana Azad envisioned
the critical role that centres of higher learning would play in linking knowledge creation
with reflective practice in the everyday elementary school. The emphasis was on breaking
through the narrow bounds of institutional and disciplinary practice and reaching out to
those in greatest need.

By the 1970s the bureaucratization of school education, the creation of ivory towers of

academic: excellence, and the hardening of social stereotypes of the elementary school

teacher, placed immense structural barriers to the realization of this vision. With the State
focus turning towards meeting targets through mechanical investments, it was only a few
resilient practitioners like J. P. Naik who continued to stress the fundamental need to link
knowledge creation in Universities with where it is most applied: in early school education.
In the 1980s, international examples of the critical linkage of educational quality from
various OECD countries pointed towards this. However, the policy focus in India continued
to widen the gap between theory and practice.

The gap had become so large by the 1990s that most teacher education programmes had
degenerated into teaching ‘shops’ — with ineffective reflection on process or practice for
over 40 years. University administrators were amused and even immensely surprised at
the idea that tertiary educational institutions could intervene in primary education. School
administrators on the other hand, failed to recognize that more money, infrastructure and
non-formal programmes for out-of school children held out little hope for revitalizing the
overloaded government school system.

In 1992, the University of Delhi attempted to arrest the commercialization of education by
low-quality private schools, which was eating into the heart of the public education system.
The formation of MACESE, and the enterprise of DU’s undergraduate colleges, and later
the NCTE, enabled a bold experiment or the B.ELEd. to take shape.

Establishing the Need

In 1993, the University of Delhi took the unprecedented step of commissioning a feasibility
study for a professional degree programme for elementary school teachers. The purpose
was to test the hypothesis that a sustainable link could be built between elementary and
higher education. The study identified an annual demand for 2,000 trained elementary
school teachers in the state run schools of Delhi alone. Today, this annual demand has
increased to a requirement of over 3,000 teachers.

The study clearly brought into focus the economic and social incentives required to enhance
the delivery of quality education in the capital’s schools. The financial lag between the basic
salary scale of a fresh primary school teacher and the next higher scale, the TGT was 12
years in 1993. The Vth Pay Commission recommendations have subsequently widened this
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gap further, even though the scale floor has been raised to compensate for inflation. This
lag, it was found, ensured that elementary school teaching remained a casual vocation.

While the economic question remains central to the argument of enhancing the ‘social’ status
of a primary school teacher, the study also demonstrated the need to professionally equip
the teacher with enhanced skills and a sound knowledge base. It clearly established the
need for developing a professional cadre in elementary education ranging from the school
teacher to teacher educator and researcher. Even as the B.ELEd. Programme enters its
seventh year, State institutes continue to rely upon instructors trained in transacting
secondary curricula with no specialized elementary level training to train elementary school
teachers — further compounding the vicious cycle of under-achievement.

Addressing Quality

The need for professionally qualified elementary teacher educators and teachers is not an
isolated requirement. It must be seen in the light of the increasing demand for quality school
education. Quality in education has become a serious concern in Indian states (like Delhi),
which have crossed a critical threshold level of literacy. Kerala, Mizoram, Manipur, Goa,
Tamilnadu, Punjab and Delhi are facing a serious common problem of a structural shift of
their school going population from the government to the private sector in search of elusive
quality. The worst hit are the economically and socially deprived, who have to invest large
proportions of their incomes to avail of these misplaced opportunities. In addition, the
plague-of private tuitions, a plague that has struck even the youngest and the poorer
children, underscores the inability of both government and private schools to provide
quality education.

While in BIMARU States, coverage continues to be a major issue, in other States the issue
of quality education assumes a prominent role especially in terms of state accountability.
While the school administration is ill equipped to address this situation, policy makers
prefer not to take cognizance of the problem in this perspective. Drawing heavily upon
the in-service model, the politician and the bureaucrat is appreciative of target-oriented
programmes that promote the proliferation of the low paid para-professional as the 21st
century elementary school teacher, and the sub-standard non-formal model of education
for out of school children.

The demand for quality can also be seen in the emergence of what has been referred to
as the ‘knowledge worker’. Schools will increasingly be required to deal with differences
emerging in society as well as in the preparation of the ‘knowledge worker’ in an
information age.

With the exception of an experiment with NCERT-sponsored Regional Colleges of
Education in the 1980s, a conspicuous nation-wide gap persisted for many years in the pre-
service model of elementary teacher preparation. This not only led to stagnation in
elementary education, but has also in effect rendered several national and international

funded programmes at achieving UEE unviable, with little promise of delivering quality
even in the future.

This failure to address quality also needs to be seen from an educator’s perspective. If
cognitive gaps are allowed to grow in primary school due to lack of quality, they are not
possible to close even with ten years of secondary and tertiary education.

MACESE, CIE, University of Delhi 9




Even though national student performance levels have increased relatively (in absolute
numbers they continue to be low) the conceptual base and levels of knowledge that studerit,s
engage in, have decreased significantly. This has led State organisations (like NDMC in
recent announcements for teacher recruitment) to demand a two-degree qualification for
the primary teacher and a post-graduate degree for the secondary teacher ! This demand
undoubtedly reflects a greater reliance on University education, in direct contrast to the
lack of willingness of educational administrators to invest in quality pre-service teacher
education programmes. '

In order to address the problem of quality, there is need for teachers to have an integrated
knowledge of key disciplines and professional training rather than a quantitative increase
in the number of their degrees. While remaining ‘anchored’ in the University, the real
challenge of an effective teacher education programme would be to promote ‘pedagogical
experiences’ that are grounded in domain-specific knowledge and stated theoretical
frameworks, relative to the complexity of classroom life.

Unlike past programmes that have tended to ossify after early gains, the space for this
has been created with the launch of the B.ELEd. By bringing elementary teacher education
within the ambit of the University, MACESE has forged a significant link between
University research and elementary school education. '

The Under-graduate College Model

Placing the B.ELEd. in the affiliated colleges of the University of Delhi has established a
structure to enable school education to move beyond the insular approach of ‘conventional
teacher education’. The college ‘model’ has not only proven to be the most economically
viable model, but has enabled the expansion of the programme without crass
commercialization, dilution of quality and inter-disciplinarity. It is also better placed to
engage with the question of financial sustainability, with the incipient withdrawal of state-
support to higher education. The college ‘model” has also allowed for a concrete linkage
with the wider community. Despite a fierce debate on this issue, the B.ELEd. has helped
in reaching the unreached.

The New Face of the Teacher

The B.ELEd. programme course content and structure was designed with the involvement
of a large number of senior academicians and school practitioners from various Universities,
Departments and Institutions. This rich interdisciplinary dialogue helped articulate a vision
that integrates subject knowledge with human development, pedagogical theory and
classroom practice. :

The programme is designed to compel the teacher educator to shift her role from one of
giving answers and providing a technical-rationalist view of knowledge to elevating
ambiguity and helping students develop from a position of dependence to autonomy.
Through field assignments, small group work and projects, teacher educators facilitate
student discussion and examination of ideas in all their complexity. Students become
actively involved, motivated to learn, initiate their own inquiry, develop ‘habits’ of thinking
and become prepared for handling the complexity and ambiguity of classroom teaching.

Inter-disciplinary courses of study help to forge relationships with and between subject
matter and the milieu. Student teachers learn to view knowledge problematically, not as
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‘given’ by experts but as being constructed within the personal and social settings of
learning. This pedagogic approach values students’ viewpoints and involves teachers in
negotiating the curriculum so that students take ownership of the learning experience. While
engaging with the exploration of content areas and purposeful reflection on appropriate
forms of pedagogy and assessment, student teachers learn how to represent knowledge
in ways that makes it comprehensible to the learner.

The Courageous Teacher Educator

The programme challenges the teacher educator to engage in reflective practice. In the
words of a teacher educator, “our subjectivities as experts are destabilized as we encourage
students to critically reflect . We learn to hold our experience and expertise in check. While
confronting ourselves repeatedly, we negotiate with very difficult issues of class and
linguistics within classrooms, take responsibility for decisions as facilitators . . . rebalancing

power equations. Together students and teachers are collectively generating (decolonized)
knowledge . ..”

In the words of an intern, “we were surprised to discover that there is knowledge beyond
textbooks and that the teacher need not ‘know all’... we constructed our own
knowledge ... and we learnt to question information and knowledge provided in
texts...”. Four years of an intense back and forth movement in the B.ELEd. — between

thought and action, theory and practice, research and decision-making gives a critical voice
to the student teacher.

The B.ELEd. students learn to challenge hierarchies and obstacles that resist change. They
learn to be confident, assertive and competent teachers. The bilingual nature of the B.ELE.
classroom promotes a respect for the Indian languages (in this case Hindi), generating
energies amongst learners of varied linguistic competencies to reach out and develop
mutually supportive academic peer groups. The teachers thus educated, develop a political
voice and learn to stand up for the centrality of their own and their students’ needs in
the learning process.

Current Status

The B.ELEd. Programme is at present being offered by six under-graduate colleges of the
University of Delhi with an enrolment of over 600 students guided by 60 faculty members.

Over 160 B.ELEd. graduates have qualified from three colleges of the University since 1998.
More than half are placed in government and private schools as Delhi’s first professionally
qualified elementary school teachers. Others are pursuing post-graduate studies in
disciplines of education, linguistics, psychology, languages, history, social work, manage-
ment. Some have qualified the UGC NET and are pursuing degree programmes of research
in educational studies in Central Universities.

Unlike in the West and Japan, India’s University system has unfortunately looked down
upon and excluded itself from the concerns of elementary education. With increasing policy
and public focus on Universalisation of Elementary Education (UEE) and the large quanturn
of national and international funds flowing into the sector, it will be difficult to maintain
this isolation for very long. Through the B.ELEd., Delhi University has made a positive
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commitment towards its social responsibility and the Universalisation of Elementary
Education.

In addition, the University is reaching out to over 60 schools and 600 teachers of the NDMC,
MCD and Delhi Administration who are partners in the B.ELEd. school contact and school
internship programme. In keeping with the vision of the programme, student interns have
~ initiated the setting up of Resource Centres in these schools. This is the first time in the
country that academics and trained researchers are providing a direct systemic input to
an ongoing government elementary school programme.

Other universities have expressed an interest in learning from this experience, but financial
resources to consolidate this process have been sparse, what to speak of extension and
further scale-up.

The B.ELEd. Community

The institutional arrangements for the B.ELEd. have evolved innovatively to respond to
a questioning and often hostile environment. A unique working partnership has been
evolved between MACESE, the Department of Education and undergraduate Colleges. A
federal consultative structure, the B.EL.Ed. Coordination Committee (a Sub-committee of
the Faculty of Education) enables the participating colleges to provide collective academic
supervision over course implementation, norms and regulations and to continually sustain
the vision of the programme, in the face of various internal and external challenges. The
Coordination Committee has undertaken a series of programme reviews to provide critical
feedback and a self-regulatory mechanism to ensure quality and sustained vision within
the programme - a feature that has bypassed most education programmes.

Tracking the B.ELEd. Vision

Two recent programme reviews have demonstrated that the greatest strength of the
programme is its students. Across colleges, students engage in the integration of theoretical
study with field realities, the use of non-conventional pedagogies and attitude building.
They display a high degree of integration in the college corporate life, in spite of the heavy
workload (almost a third more than a B.A and B.Ed. programme) of a professional
programme.

The undergraduate colleges exhibit a strong sense of commitment to the programme. As
the programme draws upon various disciplinary resources within the college, the extension
of the programme ownership to the wider college fraternity is strongly visible. Colleges
have also been able to look beyond the confines of the University faculty; they draw
expertise from other institutions and resource groups for sustained professional inputs for
specialised practicum, such as theatre, craft, story telling and self-development.

The structure and the current implementation of the programme holds the promise of
sustaining the convergence of spirit and energy of academics, practitioners and potential
teachers engaged in elementary education. MACESE'’s efforts towards organizing faculty
professional development programmes, creating fora for lectures, panel discussions,
children’s theatre festivals and specialized workshops have been invaluable.
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The resource and academic support provided by MACESE since the inception of the B.El.Ed.
has now crystalised into a Resource Centre for Elementary Education, as part of a twin
research project with the University of Cambridge. This Centre reaches out to the teacher
educator, the teacher-trainee and the elementary school teacher through its repository of

reading materials, teaching-learning materials, and teacher research networks, workshops
for teachers and children and discussion fora.

The Centre is also in the process of creating mechanisms for the publication and
dissemination of a ‘body of knowledge’ generated by the B.ELEd. community such as
classroom accounts, compilation and creation of children’s literature, design and collation
of learning activities, reflections on practice and so on. This however, is only one of many
steps required to create an institutional platform for research, reflective practice and
professional development in elementary education within Indian Universities.

The Way Forward

Today, with the establishment of six Departments of Elementary Education in undergradu-
ate colleges, the University of Delhi has established a move towards the creation of a cadre
of Elementary Education professionals — a long awaited promise beginning with the
conception of the Central Institute of Education in 1947.

The challenge however, remains. We need to develop appropriate structures within the
University to provide for inter-disciplinary studies in Indian elementary education. We
need focused post-graduate and research programmes with the aim of generating
knowledge that can be applied to the largest number of educationally deprived children
in the world. Half a century has not diminished the import of this search — and as in the
past, the nation waits in silence for an appropriate answer. ..

*B.ELEd. Programme Coordinator, Central Institute of Education, University of Delhi.
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About the Handbook

This handbook has been written keeping in mind both the student-teacher and the faculty.
It is an effort toward presenting the B.ELEd. programme in perspective: its vision and
context, the programme of study, its salient features, syllabi outline of theory courses
and guidelines for the conduct of the practicum courses and its influence on the culture
of learning. Select comments by student teachers and graduates throw further light
on the chief objective presented for each course. The handbook is bilingual in nature
thereby allowing students to freely consult the material in the language they are most
comfortable with.

Each theory course outline, as approved by the apex bodies of the University of Delhi,
is presented alongwith a list of basic and advanced readings. These readings have been
identified and collated over the years, beginning with the core readings suggested by
course designers and further developed on the pedagogic experiences of the teaching
faculty. Readings cover a substantive selection of texts that may be negotiated with the
faculty during the course of study. Advanced readings, although not restricted for faculty
use, will enable a broader and an in-depth study along which the teacher educator can
design her own curriculum transaction process. In keeping with the B.ELEd. vision, it is
expected that updated versions of listed reading materials and more contemporary
additions on the subject would be incorporated from time to time.

A combination of lectures, tutorials, seminars, student activities, presentations and group
discussions will give the student-teachers the opportunity to extend their understanding
and knowledge in a supportive and stimulating environment.

Guidelines have been developed for each practicum course to facilitate the conduct of the
course and to achieve an equivalence amongst institutions. Tasks given in the guidelines
have been designed, with the contribution of several faculty members, keeping in view
the stated objectives. The tasks are suggestive and can be substituted, added to or adapted
and modified. The tasks, assignments and workshops must not be viewed as a given. It
is recommended that they be reviewed periodically thus ensuring the space for innovation
available in the programme.

Poonam Batra

B.ELEd. Programme Coordinator
Central Institute of Education
June, 2001
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Prologue

Hema V. Raghavan*

This Handbook fulfills a much-awaited need — of the B.ELEd. students, the faculty
members, and all those who are desirous of understanding the philosophy, the concept,
and the program of study related to this four-year professional degree course. Dr. Poonam
Batra deserves appreciation for her invaluable effort towards its preparation.

The Bachelor of Elementary Education program bridges the gap between higher education
and school education at the primary level. The course is innovative, and remarkable for
its interdisciplinary approach. It takes into its vortex all academic disciplines at the
undergraduate level — linguistic, scientific and social - as well as the alternative approaches
to education through theatre and the crafts:

How do we determine quality education? Which criteria are truly relevant to assess quality
education? We cannot discern it by mere statistical details of the number of schools that
have been set up, and the number of children they are meant to cater to. We need to know
more about the nature and quality of education imparted at the elementary level — whether
it is exhilarating and refreshingly new or grindingly monotonous; whether the students
enjoy some measure of freedom and control while learning; and whether the present school
syllabus and curriculum impede or foster all aspects of the students’ growth and activity.
We also need to know whether the education imparted enables the young students to
imagine, to create, to wonder, to feel emotions such as love, friendship, reverence, gratitude
and patriotism; and whether it will prepare them to become members of a civilized society.

Educators, sociologists and policy makers are faced with this problem of measurement and
assessment of education at all levels — especially at the primary school level. The team
that designed the B.ELEd. program has attempted to ask all the above questions; and has
examined several possible answers. The result is a course that rejects the utilitarian approach
to education and replaces it by many different kinds of activity and learning, which
enhances the quality of education and contributes to the growth of a quality teacher and
a quality human being.

Dean, Students’ Welfare, University of Delhi.
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Student Contact Hours: 3000
Total Maximum Marks : 2200
Practicum: 950
Theory : 1250

Internal Assessment : 375

Annual Examination : 875

The Bachelor of Elementary Education (B.ELEd.) Programme is a four-year integtrated
professional degree programme of Elementary Teacher Education offered after the senior
secondary (class XII or equivalent) stage of school. The B.ELEd is designed to integrate the
study of subject knowledge, human development, pedagogical knowledge and communica-
tion skills. The programme offers compulsory and optional theory courses, compulsory
practicum courses and a comprehensive school internship experience. Both professional and
academic options are available to students who graduate with a B.ELEd degree.
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“The Bachelor or Elementary Education is a programme that allows one to put into practice
many of the theoretical ideas that one has on education. It offers immense scope for
incorporating inter-disciplinary ideas through projects, colloquia and other such activities.
It provides sound theoretical underpinnings for the work carried out in practice.
Exploration, discovery learning and problem - solving are integral parts of the programme
and are the methodological devices used in the classroom. The programme allows
students to interact continubusly between the outside world and the classroom. As
students progress through the years they are encouraged to analyse and reflect on their
experiences and on various issues related to society at large. As students frequently

work in small groups, they learn the problems and advantages of team-work as a tool
for learning and teaching.”

i i
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Year wise scheme of courses and examination for the 4-Year Bachelor of
Elementary Education (B.EL.Ed.) Programme

AREA COURSE TITLE MARKS
YEAR I
THEORY F1.1 Child Development 100
F1.2 Contemporary India 100
Cl1 Nature of Language 50
C1.2 Core Mathematics 50
C1.3 Core Natural Sciences - 50 .
Cl4 Core Social Sciences 50
PRACTICUM PR 1.1 Performing and Fine Arts 75
PR 1.2 Craft, Participatory Work 25
Colloquia 50
Academic Enrichment Activities
TOTAL 550
YEAR II
THEORY F2.3 Cognition and Learning 100
F2.4 Language Acquisition 50
F2.5 Human Relations and Communication 50
P2.1 Language Across the Curriculum 50
Liberal Course (Optional I)* 100
02.1 English I
02.2 Hindi I
02.3 Mathematics I
024 Physics I
025 Chemistry I
02.6 Biology I
02.7 History I
02.8 Political Science I
029 Geography 1
02.10 Economics 1
PRACTICUM PR2.3 Observing Children 75
PR2.4 Self-development Workshops 50
PR2.5 Physical Education 25
Colloquia 50

Academic Enrichment Activities

TOTAL 550
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AREA COURSE TITLE MARKS

YEAR II1
THEORY F3.6 Basic Concepts in Education 100
F3.7 School Planning and Management 50
P3.2 Logico Mathematics Education 50
P3.3 Pedagogy of Environmental Studies 50
Liberal Course (Optional II)* 100
03.1 ' English II
03.2 Hindi II
03.3 Mathematics II
03.4 Physics II
03.5 Chemistry 1I
03.6 Biology 1I
03.7 History II
03.8 Political Science II
03.9 Geography 11
03.10 Economics 11
PRACTICUM SCs3.1 Classroom Management 75
SC3.2 Material Development and Evaluation 75
Colloquia 50
Academic Enrichment Activities
TOTAL 550
YEAR IV
THEORY F4.8 Curriculum Studies 50
F4.9 Gender and Schooling 50
Option A : Pedagogy (one of the following) 50
OP4.1 Language
OP4.2 Mathematics
Oor4.3 Natural Science
OP4.4 Social Science
OR
Option B: Specialised courses in education
(one of the following)
OL4.1 Computer Education
OL4.2 Special Education
PRACTICUM SI School Internship 250
Project 100
Colloquia 50
Academic Enrichment Activities
TOTAL 550

* Option will be offered as per the availability in respective colleges.

F: Foundation Course; C : Core Course; P: Pedagogy Course; O : Optional Liberal Course; OP : Optional Pedagogy; OL : Optional Course;
PR: Practicum; SC :School Contact Programme; SI: School Internship.

In the course nomenclature, the numeral immediately following letters (F,C,P. etc.) denotes the year of the programme in which the course is to
be taught. The second numeral denotes the serial number in a particular course type. For instance, F2.5 signifies that Human Relations and
Communications is the 5th Foundation Course to be taught in the 2nd Year of the programme of study.
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THEORY AND PRACTICUM COURSES : AN OVERVIEW

THEORY

The student is expected to study nineteen theory courses during the four-year programme
of study. The different course types are: foundation courses, core courses, pedagogy
courses, specialised courses in education and liberal options in the discipline of languages,
mathematics, social sciences and sciences. The design of the theory courses includes study
through projects and related field work. The total weightage of the theory courses in the
B.ELEd programme of study is 1,250 marks out of an aggregate of 2,200 marks.

Foundation courses

Foundation courses are designed to offer an indepth study of the process of child
development and learning; how the education of children is influenced by the social,
political, economic and cultural contexts in which they grow; techniques and processes of
school organisation and management; educational theory, issues and concepts specific to
elementary education. In addition to developing theoretical constructs and frameworks of
analysis, these courses also aim to cultivate skills to relate and communicate as teachers.

Individual weightage given to these courses vary, adding up to a sum total of 650 marks
over the entire programme of study.

Core courses

Core courses prompt the student-teacher to reconstruct concepts learnt in school and to
integrate them within multi-disciplinary perspectives. These also form the foundation for
pedagogy courses. The core courses carry a total weightage of 200 marks.

Pedagogy courses

Pedagogy courses provide a study of pedagogical theory with the aim to develop skills
specific to the teaching of young children. While developing perspectives in pedagogy,
students also learn methodologies related to specific knowledge areas. Three courses focus
on teaching-learning approaches at the primary stage (I to V) and carry a total weightage
of 150 marks. Courses in pedagogy which focus on teaching-learning approaches at the
upper-primary stage (VI-VIII) in language, mathematics, natural sciences and social sciences,
are offered as optional courses in the fourth year. Students can either opt for a pedagogy
course in Option A or a specialised course in Option B (refer other optional courses). In
each case the weightage given is 50 marks.

Liberal courses

Liberal courses offer studies in a specific discipline with academic rigour. They are designed
to enrich knowledge base to allow for further study in the discipline and in the pedagogy
in which students opt to specialize. Offered as per the availability of faculty and demand
in the concerned college, students are required to study liberal courses I and II of the chosen
option in the second and third year respectively. Both courses carry a weightage of 100
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marks each. The choice of the liberal optional course will necessarily determine the students’
choice of the optional pedagogy course in the fourth year.

Specialised courses in education

Offered in the fourth year, Option B aims to provide specialised support to the student-
teacher. Students can study either one of the two options given in option B or choose a
pedagogy course given in option A.

PractIiCUM

Practicum courses carry a total weightage of 950 marks over the four years of study. These
courses are designed to allow a variety of experiences with children within and outside
elementary schools and opportunities for self-reflection and development. In addition,
students acquire a wide range of professional skills including drama, craft, developing
curricular material, classroom management, systematic observation, documentation and
evaluation. The practicum input increases progressively as the programme advances to the
final year. Each practicum input is described below : ‘

Performing and Fine Arts, Crafts and Physical Education

Performing and Fine Arts, Crafts and Physical Education are integrated in the B.ELEd.
curriculum in the same spirit as it should be in the elementary school curriculum. This
enables students to experience and understand the learning process in a holistic manner,
rather than as one confined to the ‘cognitive’ domain. In addition, students develop a vast
repertoire of skills in drama, craft, music and physical movement.

Participatory Work/School Contact Programme

This establishes the first contact of student-teachers with children. While initiating contact
with elementary schools, students contend with issues of planning and organizing creative
activities for children within the school. They also explore ways of organized and
meaningful interaction with children outside the school. Students get the opportunity to
develop the ability to relate, communicate and develop positive attitudes towards children
and teaching.

Observing Children

Observing Children is designed to help establish crucial links between theoretical concepts
and ground realities. Through systematic observation and study of children in varied
structured and naturalistic settings, students evolve scientific ways of understanding
children while also verifying theoretical constructs.

Self Developmment Workshops

Through a process of self-reflection and analysis, students sharpen their abilities to relate,
communicate and develop positive attitudes towards children and teaching. They learn to
be self-critical, questioning and reflective.
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School-Contact Programme

The School-Contact Programme begins with systematized observations and analysis of
pedagogic practices in conventional and innovative settings. Gradually the prospective
teacher evolves pedagogic practices that address concerns of classroom management,
design and choice of activities, material development and evaluation.

Schooi Internship

Placement in schools, a major component in the fourth year of the B.ELEd. programme,
envisions an intense and focussed school experience. Student interns actively engage in
teaching elementary school children with systematic feedback and evaluation under select
supervisors. Functioning as a regular teacher the intern attempts to translate her
knowledge-base and professional skills into reflective classroom practice. School Internship
carries a weightage of 250 marks.

Project

Each final year student is expected to undertake short projects based on themes arising
out of their school experiences, as interns. The project aims to initiate the trainee into a
process of reflective enquiry through classroom-based research. While enhancing basic
research skills of systematic observation, documentation and analysis, the overall aim is
to develop skills for reflective practice. The projects are allotted 100 marks.

Tutorial

An integral part of the B.ELEd. programme, tutorials help students to build connections
between theory, observations and classroom teaching. Students are expected to present
term papers and participate in discussions.

Colloquia

Colloquia is structured to include concerted activity on children's literature, story telling,
drama and music; organising teaching and learning resource centres and seminar
presentations of school experiences. Colloquia is an essential part of all the four years of
study carrying a weightage of 200 marks.

Academic Enrichment Activities

Academic Enrichment Activities, a structural provision within the programme of study for
discussions, fora and seminars offers opportunity for interaction with faculty of diverse
disciplines from within and outside the college. '

In keeping with the vision of creating a bilingually proficient school teacher, teaching in
the B.ELEd. is done in a suitable combination of English and Hindi as per the requirements
of the students. The B.ELEd. faculty comprises of personnel drawn from a wide variety
of academic disciplines and divergent work experiences. Known for its invigorating
teaching approaches, the faculty imbues the programme with an ethic that fosters a
stimulating learning environment, reasoned dialogue, sound scholarship and professional
practice.

28 v B.ELEd. Handbook  An Overview



HeT TWeh FTAEHT

-G FREHA B YT WEE R R & fren-weiy ugkE @ e
IR fawermor ¥ St }1 M- et Tt B A Rt tsha i w0 8
fore wieenfea foren smn @ e RAER wen & wawem, TRty w9 ok e T,
e Wl oR Y ok el ¥ B

@ g

ST Frwe wgel o W wgd weEt ot 1 e it foene, urfe w@
%ﬁﬁwﬁ%amwmﬁeﬁqﬁé&ﬁmaﬂxwﬁ?ﬁ%ﬂﬁw%wﬁ
Th o e W e W A0 Y e @ oaw de o e € Y e, A
st A T ok srEIfaw Hive F1 o, farele @1 W ¥ 3 TR TS
fau @ 250 o fuiRa frg o )

gReisET

T?I'F{Z?IW UIHTY h ILYA AR e, TSR iR favemer S % girrd
My e w e {1 w5 awm—ﬁm%aﬂﬂﬁrﬁmm%aﬁaﬁmzﬁw
@@%%ﬁwmwmﬁa@a%mm%éﬁﬁmm—w%ﬁaﬁw%lmﬁm
o 3vd foenfial § fammeler €n @ drad-faem & sfea foefag =0 21 o fow
®A 100 3w feifa feo o 1

CC IR

3 fafafiel SiuETe. & aafes FEET = ww o oi v o famfeal Y TerEar
A T AR A o, wa-fEu-gtaiE weon e & e wgfae e e
T | famnet ¥ 98 30 = S @ fF @ i ey fad ofv wen N B arelt atel §
fewm <

MeStehT

TSR § nfafafdl & IR Ta-fien & w59 oy TRA Wt foega STeR @ S R
I R ¥ - I Wi T wEE GAA, Ao el T Eiid, REe SwE S s u
THEA TN W g U YA HA| T8 HEHA =W a6 w1 afrard o 21 3w & fog
Fel 200 % fuifa fey o ¥

fasasTT T g T ATt ufatarear

3 nfafafiet siutats. FEwT # G W feem @ R RN el fed & Sfw
foenfRl = wEE & fau @9 oo @1 3@ YER 9w qu wHes ¥ ARy, 9E5E B
fafu= fawai & ol & Wy PR Ha| &= 6 2

NTATS. ¥ ggr w1 Weam foenfdal & sravasal & orur o ol fEd ¥ stum
Te. faum ¥ fomga stocfs 83 ok faf wr-emwEl & wifte &1 5 W
FI IR W U I el NUETE. FEhH T U AAeR S+ 6 g SN Aifees S
AR fogen 1 wgEr @ @ SR He & foaw IRa w2

MACESE, CIE, University of Delhi 29







F 1.1 CHILD DEVELOPMENT

Student Contact Hours :130

Maximum Marks : 100
Internal Assessment : 30
Annual Examination : 70

This course offers a critical study of significant theoretical frameworks and methodological

approaches to child study. It deals with constructs and issues in the development of children
leading to implications for education.
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“It was really very interesting to study some of the child-development constructs as
we could relate these with our personal experiences. | have now developed an analytical
perception about children’s actions. The course made me notice children'’s expressions
and responses and prompted many of us to enquire into children’s thinking.”
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" Unit 1

Unit 2

Unit 3

Unit 4

Unit 5

32

F1.1 CHILD DEVELOPMENT

Concept, Issues and Theories of Human Development: what is development
and why should we study it; developmental principles; influences of heredity and
environment; methods for studying development; concepts of socialisation,
education and acculturation in the context of development; theories of Erikson,
Piaget and Kohlberg; significant developmental periods in the human life span.

Birth and Infancy : importance of conception; pre-natal development and birth;
physical and mental development of infants; emotions in infancy; the infant in
the family and implications for personality development.

The Pre-school Child: physical growth and motor development; intellectual
characteristics; development of personality with special reference to identification
and child-rearing techniques; gender-stereotyping; morality; play patterns of pre-
school children.

The Elementary School Child: physical growth and development; the
developing mind - intelligence; language and thought; the social world of the
child, parents and children, friends, school and media, play; moral attitudes and
behavior; development of self identity, self-concept; gender roles; play, interests
and activities of the elementary school child.

Children with Special Needs: concept of special children - talented, creative,
gifted children; slow learners and under achievers; emotionally disturbed
children; culturally and socially disadvantaged children.
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READINGS

1. Barnes, P. (ed) Personal, Social and Emotional Development of Children, Blackwell: Oxford, 1995,
Chapters 1 and 6.

2. Berk, Laura E. Child Development, Prentice Hall of India : New Delhi, 1996.

3. Clarke Stewart, A. and S. Friedman. Child Development: Infancy through Adolescence, John-Wiley
and Sons, UK, 1987.

4. Crain, Williams C. Theories of Development: Concepts and Applications, Prentice Hall of India :
New Delhi, 1980, 2nd edition.

5. Gardner, Howard. Developmental Psychology: An Introduction, Little Brown & Co : Boston, 1978.

6. Gauvian, M. and M. Cole. (eds.) Readings on the Development of Children. W. H. Freeman : New
York, 1997. .

7. Hetherington, EMM. and R.D. Parke. Child Psychology : A contemporary view point, McGraw Hill :

- Auckland, UK, 1993.

8. Kakkar, S. The Inner world, Oxford University Press: New Delhi, 1980, pp 189-211.

9. Papalia, D. and S. Olds. Human Development, Tata McGraw Hill: New Delhi, 1996.

10. Saraswathi, T.S. (ed) Culture, Socialisation and Human Development: Theory, Research and
Applications in India, Sage: New Delhi, 1999, pp 13-42.

11. Winnicott, D.W. Child, The Family and The Outside World, Addison-Wesley: UK, 1992.

ADVANCED READINGS

1. Betleheim, Bruno. Love Is Not Enough, Free PreSs: Ilinois, 1950.

2. Burman, Erica. Deconstructing Developmental Psychology, Routledge: London and New York,
1995.

3. Burman, Erica. ‘Developmental Psychology and its Discontents’, in Dennis Fox and Isaac
Prillellersky (eds), Critical Psychology, Sage : London, 1997.

4. Cole, Michael and Sheila R. Cole. The Development of Children, Scientific American Books:
New York, 1989.

5. Homes, Jeremy. John Bowlby and Attachment Theory, Routledge : London, 1993.
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F1.2 CONTEMPORARY INDIA

Student Contact Hours :130

Maximum Marks : 100
Internal Assessment : 30
Annual Examination : 70

This course is designed to develop an understanding of contemporary Indian realities
through a study of key historical, political, socio-cultural and economic issues. Major
contemporary concerns in education, childhood, reservation policy, environment and
development are examined within inter-disciplinary frameworks.
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Unit 1

Unit 2

Unit 3

Unit 4

Unit 5

Unit 6

36

F1.2 CONTEMPORARY INDIA

India as ‘society’; ‘civilization’; ‘nation-state’; India's emergence from the freedom
struggle as a nation-state.

The Constitution : its framework and scope; major social policies enshrined in
the Constitution; provision related to childhood and education; concurrent status
of education; National Policy on Education (1986).

Economic Issues : poverty and inequality; employment; private and public sector;
new economic policy.

Political Issues : main features of the democratic system; central, state-level and
local systems of government.

Social and Cultural Issues : major characteristics of India’s pluralist make-up;
gender-related issues; family and child-rearing in India (to be studied with the
help of a project based on locally done field work).

Major Issues in Contemporary India (to be studied by class-room and individual
projects) : childhood in India; environment and development; reservation as an
egalitarian policy; social conflict.
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READINGS

1. Bhaduri, Amit and Deepak Nayyar. The Intelligent Person’s Guide to Liberalization, Penguin
Books India: New Delhi, 1996.
wigd, At R i Y. SIRIFRT 7 e UshHel GehwH : e fXeel, 1996.

2. Dubey, S.C. Indian Society, National Book Trust: New Delhi, 2001 (Reprint)

3. Heehs, Peter. India’s Freedom Struggle 1857-1947: a short history, Oxford University Press:
New York, 1988.

4. Hussain, S. Abid. The National Culture of India, National Book Trust: New Delhi, 1994.
T, @ fes. uyrd @ U7 gepfy Ywee g% gee: A8 foedd, 1998.

5. Kashyap, S.C. The Constitution of India, National Book Trust: New Delhi 1994,
wY9U, THH. YRG FH GHYE, WHA g TR T feeell, 1995.

6. Khilnani, Sunil. The Idea of India, Penguin: New Delhi, 1999.
faemr, . YRaTE TSR TR S fieelt, 2000.

7. Shah, AM. Family in India: Critical Essays, Orient Longman: New De]hi, 1988.
Students are expected to see the following periodicals regularly : Mainstream, Seminar, Yojana
and Frontline.

ADVANCED READINGS

1. Bhasin, Kamala What is Patriarchy?, Kali for Women: New Delhi, 1994.

2. Centre for Science and Environment, State of India’s Environment: A citizens Report, CSE: New
Delhi, Updated ed.
g, oM. FART vHlaRw M wifn wfosem: <M s ST Ow, W€ fEee, 1998.

3. Kothari, Rajani. Politics and the People, Vol.-I & II, Ajanata Publications : Delhi, 1989.

4, FUR, FW. U9 GES R e TShnA WehwH : faeed, 1993.

5. Masani, Minoo. Our India, Oxford University Press: Calcutta, 1949.

6. Nehru, Jawaharlal. The Discovery of India, Oxford University Press : New Delhi, 1989.
TEE, SR, Rg@E # wEr, ww Wfed Wew: T R 1997,

7. Guha, Ramchandran. The Unquiet Woods : Ecological Change and Peasant Resistance in the
Himalayas, UCA: Los Angeles, 1990.

8. W=, . Rrem ¥ Sgord T gare: G SgvEl @ Aifd a% ug faed feed, 2000.

9. Seminar. Childhood Today, 275, July 1982; Child Labour, 350, October 1988; Constitutional
Commitment, 464, April 1998; Poverty and Famine, Education and Ideology, 400, December 1992;
Family Matters, 424, December 1994.

10. Sinha, Shanta. Child Labour and Educational Policy in India, The Administrator, July - October,
1996, pp 17-39.

11. Srinivas, M. N. Social Change in Modern India, Orient Longman: New Delhi, 1995.
fifarw, .. yfE YRT ¥ I 9Rads, TeEHe e fgee, 1995.

12. Thappar, Romila. Past and Prejudice, National Book Trust: New Delhi, 1985.

13. Thappar, Romila (ed) India: Another Millennium?, Penguin: New Delhi, 2000.

14. Tracts for the Time series (Relevant Titles) Orient Longman: New Delhi.
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C11 NATURE OF LANGUAGE

Student Contact Hours : 90

Maximum Marks . 50
Internal Assessment : 15
Annual Examination : 35

This course aims to develop a deep understanding of language as a subject and as
metalanguage. The course also equips students to tap the multilingual character of the Indian
classroom as a rich source for teaching language as well as for developing analytical thinking.
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Unit 1

Unit 2

Unit 3

Unit 4

40

C1.1 NATURE OF LANGUAGE

Aspects of Linguistic Behavior : verbal and non-verbal communication; human
and non-human communication; defining features of a human system of
communication; language and mind; language and society; language as rule
governed behavior and linguistic variability; speech and writing.

Linguistic Systems : the organization of sounds; the structure of sentences; the
concept of Universal Grammar; nature and structure of meaning; basic concepts
in phonology, syntax and semantics (to be taught through suitable illustrations).

Text and Linguistic Systems : organization of text discourse structure, oral and
written; nature of class room discourse. Structure of a story, poem, essay etc.,
points of entry into texts to teach them more effectively (to be taught through
practicum).

Languages of India: multilingualism; using the multilingual resource of a
classroom (to be taught through practicum).
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READINGS

1. Agnihotri, RK. and Khanna A.L. (eds) English Grammar in Context, Ratnasagar : Delhi, 1996.

2. Agnihotri, RK. ‘Multilingualism as a Classroom Resource’, in K. Heugh, et. al. (eds.) Education
for South Africa, Heinemann : Johannesburg, 1995.

3. Agnihotri, R. K. Sociolinguistic Aspects of Multilingual Classrooms, Paper presented at
the International Seminar on Language in Education, Cape Town, South Africa,
January 15-20,1996. _

4. Aitchison, J. Linguistics, Hodder and Stoughton : London, 1978. Chap. 1-5.

5. Brumfit, C. J. and J. T. Roberts. Language and Language Teaching, Batsford Academic and
Educational (H) : London, 1983. Chapter 1-5, 7.

6. Hudson, R. A. Sociolinguistics, Cambridge University Press : Cambridge, 1980, Chapters 1 and 2.

7. IGNOU, CTE - 02. Certificate Programme in Teaching of English as a Second Language: The
Structure of English, IGNOU: New Delhi, 1995.

8. IGNOU, EEG - 02. Elective Course in English: The Structure of Modern English, Blocks 1 and 2:
Phonetics and Phonology; Blocks 3 and 4: Morphology; Blocks 5, 6 and 7: Syntax, IGNOU:
New Delhi, 1989.
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C1.2 CORE MATHEMATICS

Student Contact Hours : 90

Maximum Marks : 50
Internal Assessment : 15
Annual Examination : 35

This course aims to reconstruct mathematics concepts learnt at school and to enable
reflection of one’s own mathematical thinking and learning.

59 WIgH=Al 1 359 faEnfelal R MG YRS W G F & SR 3T
ST AT T SR HE W A FA F GEH ST 8

“We had tried to understand the fundamentals of mathematics studied in school and
developed mathematical thinking by studying patterns in mathematics. At the end of
the course we felt that we had reconstructed our understanding of mathematical
concepts. We found ourselves able to understand the language of mathematics. Until
we did this course maths was a very dull and an avoidable subject.”
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Unit 1

Unit 2

Unit 3

Unit 4

C1.2 CORE MATHEMATICS

Number and Measurement: counting and place value; arithmetic operations;
approximation; estimation; fractions and decimals; concept and measurement of
length, mass/weight, area, volume, time.

Space and Shape: symmetry and pattern - properties of two and three
dimensional objects e.g. symmetries, projection, perspective, tessellation, closest
packing etc.

Algebra : number patterns - forming and solving simple linear equations - other
mathematical investigations and puzzles.

Practical Arithmetic and Handling Data: collecting, representing and interpret-
ing data; using elementary statistical techniques; timetables and time tabling; flow
charts; percentage; ratio and proportion; interest; discount; tax.

It is envisaged that the various concepts and operations will be reconstructed
through activities and problems, using concrete materials as often from the
kitchen as from mathematical kits, to arrive at solutions or conduct investigations.
This would be followed by reflective discussions on the concepts, solutions,
results and the methods used (both ‘right’ and ‘wrong’). ‘
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C1.3 CORE NATURAL SCIENCE

Student Contact Hours :115

Maximum Marks : 50
Internal Assessment : 15
Annual Examination : 35

This course aims to review secondary school science content, with a focus on methods of
science and the development of skills of scientific enquiry.

59 TIgFTE 1 389 fEcral ¥ wreafisn @R @ (69 B gHien w8 o 9k
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“This course gave us an hands-on experience of scientific knowledge. Through activities
and projects we were able to develop skills of scientific enquiry.”
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Part 1

Unit 1
Unit 2

Unit 3

Unit 4

Part 11

C 1.3 CORE NATURAL SCIENCE

It is envisaged that most of the content will be transacted using the discovery
approach, through simple observations and experiments, followed by discussion.
Wherever necessary, additional information may be supplied by the teacher at
the end of each activity.

Classification, property, concept, relation, law.

Measurement of length, mass and time; density; pressure; work and energy;
weight; falling of bodies; gravitation; heat and temperature; states of matter;
properties of magnets; electricity ; refraction and dispersion.

Physical and chemical changes; separation of mixtures; atoms and molecules;
metals and non-metals; oxides; acids; bases and salts; air and combustion; water-
hard and soft.

Living and non-living; classification of living world; germination of seeds; life
processes e.g. respiration, digestion, reproduction, photosynthesis, transporta-
tion, phenomena, interdependence of plants and animals.

It is expected that investigative projects will involve some or all of the following
elements - laboratory work, library reference, field-survey, group discussion,
seeking expert opinion.

3 Projects : not more than one project from each area :

P1 - Natural Phenomena For suggested lists of possible questions
P2 - Environment and Adaptation to be investigated see Annexure 1

P3 - Technology

P4 - Health

Annexure 1

P11
2.
3.
4.
P2 1.
2.
3.
4,
5.
P3 1.
2.
3.
4.
P4 1.
2.
3.
4.
48

Why is the sky blue ?

Why does it rain ?

Why do stars twinkle ?

How many colours are there in a rainbow ?

Why don’t lizards fall from ceilings ?

Why does a dog go round in a circle before it sits down?
How do fish survive without air ?

Can human beings live on grass ?

Why does a cat produce kittens and not baby camels ?

How is glass made ?

How is electricity generated ?

From where does a TV set get its pictures ?
What is inside a camera ?

Why do teeth decay ?

Why does hair fall ?

Does bad blood cause pimples ?
Why do ears run?
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C 14 CORE SOCIAL SCIENCE

Student Contact Hours : 90

Maximum Marks : 50
Internal Assessment : 15
Annual Examination : 35

The aim of this course is to make students familiar with the concept and nature of social
science and to see the inter-linkages between different branches of social science. This
interlinkage has to be studied both at the conceptual and theoretical level as also its practical
implications. What the social scientist does, the relationships and interactions of people in
groups and the importance of perspective in understanding social phenomenon are some
of the issues which will be dealt with in this course.
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"We evolved an understanding of how to enquire into social reality when we undertook
projects on consumer products. Even though the course was oo vast, we learnt to
integrate different viewpoints and draw connections across disciplines.”

MACESE, CIE, University of Delhi 51




Unit 1

Unit 2

Unit 3

Unit 4

Unit 5

52

C14 CORE SOCIAL SCIENCE

Nature of Social Science: data, method and evidence to be discussed in
the context of history, geography, civics, sociology and economics. Role of
social science discipline in the learner’s development. Significance of perspective
and context in the study of social sciences. (Exemplars: 1857, Secularism/
Communalism).

Relationship between human experience and the growth of institutions (to be
studied in the context of the following concepts): monarchy, aristocracy,
imperialism, fascism, nationalism, democracy and citizenship. (These concepts
could be taught with examples from a content area which may be thought
fit-the emphasis however, should be on the teaching of concepts).

Relationship between human life, space and resources (to be studied in the
context of the following): movement from a subsistent economy to a surplus
economy; demography and the distribution of wealth in society; spatial
interaction (to be taught in the Indian context).

Study of the relationships and interactions of people in groups : culture, social
stratification and social change.

Project work : interconnections are to be drawn between the various disciplines
that fall within social sciences through project work, e.g.

(a) Study of a slum setting in terms of economics, subsistence, politics, historical
memories.

(b) Take two products available to you as a consumer. Try and trace the process
by which it is made available to you from its raw form to a finished product.
Study the various factors of geography, economics, politics, history and
sociology that may have influenced it in one way or another.
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PR 1.1 PERFORMING AND FINE ARTS

Student Contact Hours : 80

Maximum Marks 1 75
Internal Assessment : 75

The basic conceptual parameter is that drama is education, meaning thereby that it is one
of the natural ways available to human species for learning about the world by playfully
reconstructing it. This practicum provides an opportunity to discover inherent links between
dramatics and education. It is being done in two ways: one, for the teachers and through
them linking it to pedagogy, and the other for the children who could be better learners.
It does not necessarily mean playing drama in class room or in school, but to use the
techniques of drama and orientations of a performer for enhancing teaching-learning.
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“This was a class which we really enjoyed. It gave us a chance to explore ourselves
and recognise our own talents, of which even we were not aware. It helped us in gaining
self-confidence and in overall personality development. We could actually put ourselves
in a child's shoes and see the world from her eyes, at a stage when most of us had

forgotten what it was to be childlike... we began to see how education can be a process
of all-round development.”

ai —
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PR 1.1 PERFORMING AND FINE ARTS

Objectives

e To provide a theoretical background on the relation between education and drama

e To initiate a process for independent, enjoyable and motivated learning by the learners
themselves on the basis of their own experience

e To help realise one’s own potential for self-enhancement

e To help recognise the importance of group work and socialisation

* To develop organisational skills, interpersonal relationships and discipline

e To draw linkages between various art forms

e To work on the linkages between dramatics and school subjects

¢ To develop a repertoire of skills for use in teaching-learning situations

e To grow with an attitude and philosophy about life and learning

Tasks

The students must be guided to acquaint with four thrust areas. One is related to developing
the student’s own personality and capacity. The second is to help develop the potentialities
of school children to the point of driving home the fact that child is the creator of
knowledge. The third is to develop communication and interaction capabilities. And the
fourth is to find linkages between various art forms and school subjects so as to develop
a holistic view about learning. '

The practicum can fulfill the objectives only when a series of workshops are organised in
continuity and under professional guidance, over the academic year. Suggested activities
are given below.

1. Theoretical background: Importance of ‘play’ in general and ‘dramatic-play’ in
particular, child drama, creative drama, children’s theatre, theatre in education, drama
and theatre, ‘role play’ in social life and on stage, traditional role of drama and theatre
in educating people and its modern use, dramatics in relation to other art forms, uses
of dramatics in relation to school subjects.

2. Drama as playful transformation: Transformation of ‘self’, objects, space and time;
transformation for realisation; role of empathy; transcendence.

3. Enhancement of ‘self”: The purpose would be to sensitise students about their inherent
potentialities. Components—activities related to body and mind, senses, emotions,
imagination, concentration, observation, introspection, etc.

4. Creating space: The basic idea is to recognise available space and to create one even
under most trying conditions. Components — many ideas about space: physical, mental,
social, individual, limited and unlimited (example: limited space of classroom and its
unlimited use, or limited space on stage where everything is possible); space for oneself
and space shared with others; uses of space in class room, in school and in life. ‘

5. Taking the floor: Energetic entry, lively presence and exit on promise of better
experience together is common to a teacher and a performer. Each individual style can
be sensitised for improvement.
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10.

11.

12.

13.

Communication: Reaching out to others and different means of doing so; role of
dramatics and related art forms as means of communication; performance as a way of
communication.

Verbal communication: Sound extended to music, speech (clarity, diction, volume,
tonal variation, emphasis, pause, silence), recitation, story telling, mask and puppet play,
and lesson transaction.

Non-verbal communication: Sign and symbol, importance of contact (touch, eye, etc.),
gesture, expression, mime, movement, child art and craft, arrangement and design.

Improvisation: Role play, observation and imitation, action-reaction, spontaneity,
responding to situations.

Problem solving: Problem solving as an approach to life and work: transcending the
problems in class room, school and resources; this also amounts to accepting the fact
that children are intelligent human beings and are capable of solving their own
problems, the need is to have confidence in them.

Relaxation: Playfulness and enjoyment of work, learning to relax in the midst of intense
activity, relation between energy and relaxation, thinking positive and be creative,
relaxation of body and mind.

Linkage activities: Dramatics incorporates all art forms. The basics of all these can be
easily understood and practised by all. These are also language systems, used for
communication at various levels and ways. These are also the means to enhance
cognitive and affective skills. In addition, linkages can be worked out to enhance
organisational skills, human relations, confidence, resourcefulness and. self-discipline.

Drama and school objects: Dramatics can be and have to be linked to curriculum
subjects, simply because drama is also a learning process. One has to find the devises
for doing so. '

The heads mentioned above may overlap. These are classified more for understanding and
a sense of direction.

Record Keeping

Each student will be expected to maintain a reflective journal which will include:

a detailed record of the sessions
reflective analysis of the activities
insights gained

linkages with school subjects, with examples

Time Frame

Each student will be required to attend a minimum of 22 workshops, out of a total of 26.
Each workshop will be of 3 hours duration.

Supervisory Support

Workshops must be conducted and supervised by a professional (trained in drama, theatre,

58

B.ELEd. Handbook First Year Practicum Courses



6. ﬁﬁw:ﬁﬁmmwﬁaﬁtaﬁ@ﬁ@ﬁwq@m@w%mm%mﬁw
WWW—Waﬁ{ﬁm@w—mm%mﬁmﬁml
7. HifEs WUWOT: T A et W far, Wi, e @ el =R @

SRV, W, fowrm, 6), Ferarem, gEie ot weyeet W 9w oik we wamw w
e fen s 2

8. Ix-siifees Wwor: Tl wda ok whe, wos = W (Fuel, =y 3fY), Brewm,

TR, HHE, =16, e Felld, ®OFT IR gwen wfge ¥

9. SATIUE(A: fHFEhl, FHaAHT 9 SH, FFA-ufarEa, gEewn TRiefE w
yfafsran

10.mwam:'sﬁaqsﬁtm%mﬁﬁww—wmwwjﬁm@%aﬁmz e,
et SR EA B wHeel ¥ IR T e B 9D A W o fow @ Ry a=d
eI R et wEemel @ wmam ¥ waw @R ¥ ww 9 fyvam @y w
ETTHAT B | | |

11. 3 : e fraspem iR =awa & s oww ok zefam @ w9 P e
seash @ i faeneff o w1 e ufrrael W i @1 A T AR T st @
TERTHH TGSl & Yl 37 orr ¥ gEs ufedd o 39 wm N od @ & g
3 WE R IR GoeHEw Sttt faefua B w9

12. Ao TIfya T AT RITeReTT : eEeTe ¥ wen w1 g faerd wnfae St
T PR Tl B owel A e ¥ T ww § e wen 9w faend
W wonfeEn gt € e sTam s, werdft e ok awen & fom
o w1 T =

13. e AR e & fawa : Tegewe # ueaws 3 o ¥ Ser W g § ok
SgT S =IfET i g f de #ouw whEa 2

S ford il & 50 B THAT T W W ARmEHT & wH IR Rew w1 g @
fon e effemor smEvas R

frerid

v faenedt ¥ 97 omlen w1 W@l fF o7 U T oS YR wxm Ry Rrefefed

a9 e /i

o Tafi= = = fowm faam

o TFamemdl w1 wsier favewo

o fe g T

. =@ D Y e, s

quATafer

woosk faenedt & faw | 26 wrEivmenst ¥ ¥ wW ¥ wW 22wl ¥ o @
SMETIF BN Udeh hiAwNel o HREFE 3 = B

wdaElt wETEar
HIAACY, TCaare & et gy o s (qem: 3 S fen & & Y e e

MACESE, CIE, University of Delhi 59

!

\1 !



preferably as it applies to education) and coordinated by a faculty member. Facilitation
and supervision will include :

e planning and conducting the activities
s maintaining a diary of comments on each session and on each student

 initiating discussion and building up an environment for critical and reflective sharing

While assessing a student, the change in overall attitude and personality of each student
must find mention in Resource Person’s comments. The diary maintained by the resource
person should be submitted to the college authorities at the time of submission of awards.

Assessment

There will be an ongoing internal assessment of each student by the concerned professional
and faculty member, using the following basis and criteria.

Basis Criteria

Activities * Regularity
» Participation and interest
. Self{discipli’ne
* Interpersonal adjustments
* Organisational skill

¢ Confidence

Performance e Attitude towards work
e Initiative taking
¢ Originality and resourcefulness
e Skills acquired
e Flexibility and adoptability
e Problem solving
¢ Creativity

Reflective journal . Description of sessions
* Analysis of activities
¢ Linking dramatics to pedagogy with examples
¢ Reflections and critical assessment of dramatics in education

e QOverall presentation, including the arrangement and look of
the journal, as a record for future reference.

Note: No separate guideline has been provided for first and third year students. However, for the third
year students, the theoretical aspects, linkage with art forms & curricular subjects and all-round
communication skills would be of major importance.
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PR 1.2 CRAFT

Student Contact Hours : 30

Maximum Marks . 25
Internal Assessment : 25

Learning of a wide variety of art and craft skills has been meaningfully integrated in this
practicum. This has been done with a view to generate creativity among students, and for
them to experience the learning process as a whole. Both in terms of generating fun as well

as in creating an emotional outlet, craft work has an important place in the B.ELEd.
curriculum.
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PR 1.2 CRAFT

Objectives

To learn to: _ .

e recognise and actualise one’s own potential for creativity
e develop a repertoire of skills in craft

e use craft skills in education in order to stimulate creative expression, imagination and
generate confidence among children

* enable children to express their emotions
e provide ways for promoting decision-making in children

e enable children to plan, collect and perform activities on their own, using various
creative media

Workshops A
Craft activities are to be conducted in the form of workshops for groups of 12-16 students,

- under the supervision and guidance of professionals. Workshops will include individual

and group work. The focus of these workshops should not only be to develop skills of
craft but also skills for the use of craft in education. '

Some of the suggested media that need to be used for developing craft skills in students:

Paperwork

Origami, paper cutting, collage making

Painting
Drawing, painting of different kinds, with water colours, oil paste, batik, tye and dye, fabric
colours etc.

Modelling

Model making, mask making using clay, plaster of paris or any other medium

Waste material

Making different forms of animal and human figures using natural materials such as flowers,
twigs, leaves, making objects or puppets out of waste material such as ice-cream sticks, empty
match boxes, wool, cotton, socks, thread, sticks etc.

Puppet making
Using paper, cloth and other materials to make puppets

Paper Mache
Making various objects and masks using the skill and the technique of papermache
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Keeping Records

Each student will keep regular written records of the workshop sessions. This would

include :

o detailed description of the activities undertaken

e use of the learnt skills in pedagogy by giving specific examples

e students' reflection and critical assessment of the use of each of the craft skills in
education

Time Frame

Each student will be required to attend a minimum of 25 craft workshops in a year. Craft
workshops could be conducted either twice a week over half the academic year or once
a week over the entire academic year.

Space
Craft workshops require enough floor space for individual and group work. The alloted -
room must also have storage and appropriate display space.

Supervisory. support and professional guidance

Students will participate in craft workshops under the supervision and guidance of
professional crafts person(s). In addition, a faculty member will coordinate the craft
workshops with the professional resource person(s).

The professional trainer will:
e facilitate the process of learning, covering various media

e help students to draw linkages between specific activities and the teaching-learning
process

Assessment

Each student will be assessed internally by the concerned professional on the following
basis and criteria :

Basis Criteria

Various Media e Skill development
¢ Originality

Individual Reports * Description of the activity
e Visual layout and sample items
* Specific pedagogic examples
* Reflection and critical assessment of crafts skills in education

Performance ¢ Regularity
. Participa{ﬁon and interest
¢ Creativity
e Cooperation with group members
e Initiative taking
* Repertoire of skill

66 B.ELEd. Handbook  First Year Practicum Courses



ECACIRECE |}

mﬁmﬂﬁﬁqﬁﬁm‘ém%mmmm@mmﬁmﬁ#@ﬁmﬁ
et g

o HIA Tramhemy @ faega ool

« WA T wive H AT ISR I Fnan-wd B wEm

. THNRY & TS v F1 iee § wam w1 3 fava ¥ faen e fea T we
AR STAr=TE TaveryuT)

3rdtE ' '

T faenet & fau = o ¥ Twfies #Y #E-2-F0 25 FEvmenst N sufted oM

TEIH T | TEVIET B FERMAE, 1 A 1Y Afarss oo & <RE g ¥ & a) W R

ek o & WA T F T 9R = o gwS F

T

FWIvTed wrEfenen ¥ wfRra o uMfed w1 w0 @ fau w e W e B R
e & forg fruifa st § wWerw iR aegell & el & fog wiw wom 2 =i

wHael werEar i sraattas antest
gEtyen wwmen ¥ faenedt semtye fufewd & wdagm ok wrfeetw ¥ am o e
ST, T G T8 s THeEehl & 919 e SRNTeT & %1 & 955 HUll

EIEEIRC RN e
o faf= el & STEM g dWien & ufea ¥ weEe 9 Arikeis e

. Tt & @%@ o W wEEa w0 fE fat el @ den-faem w5
i & = w0 d@Ey 2

Hedih
Heift saEEias afe g wow fameft w1 eafe qoaie frefefem smam sk
TUEEl % TER fwar Sam

AR QqIYeus
fafim wem . o we faem

R SEX
Hforrd e frarmam =1 faao

Eepteicalicigier cR T lEs 1o
fogor-ufsran & fafore TR0
e ¥ STEm IR 9 e Sl W geai

Trafaaa
Tt iR feereed
BEENMIGKH

e & OSE- S Wy wEan
qgel Sl
HITTA H HER

= TEwE

MACESE, CIE, University of Delhi 67







COLLOQUIA : SCHOOL CONTACT PROGRAMME

Student Contact Hours : 50

Maximum Marks : 50
Internal Assessment : 50

In this practicum, interaction with elementary school children is conceptualised in a manner

that enables teacher trainees to explore creative ways of organising activities with and for
children. :
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COLLOQUIA: SCHOOL CONTACT PROGRAMME

Objectives

To learn to

relate and communicate with children

o place emphasis on craft, theatre, music for organising creative activities and also to plan,
design and organise creative activities with children using skills of craft, theatre, music
and so on '

o conduct meaningful group and individual activities with children
* engage all children in activities and to ensure active participation and free expression
o observe children and collate experiences of interacting with and relating to children

¢ reflect upon experiences

Tasks

Plan for the School Contact

Planning in terms of theme or topic, method of introduction, content, mode of presentation,
duration and specific activities.

School Contact

Interaction with children using planned activities.

Post-Contact

Review and discussion with group members and faculty supervisors. This would include
observations of children, collation of experiences and reflection upon experiences.

Record Keeping

Group reports will be informed by systematic written records of each student. Reports will
include : )
e the plan _ .
s description of the collation of experiences with children, children's involvement etc.
e critical assessment of the plan and the school contact in terms of:

« choice and design of activities

» organisation

« nature of interaction with children

« observations of children

« the difficulties faced and possible innovation

Time Frame
Each student should have a minimum of 6 contact sessions over the year.

¢ Planning 2-3 hrs with faculty facilitation
¢ School Contact 3-4 hrs per school contact
¢ Post-Contact discussion 2-3 hrs with faculty supervisor
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Supervisory Support

Each group of 4-6 students will be supervised by a faculty member who will:

e facilitate the planning process

e observe the interaction of trainee teachers with children during the contact

o give timely feedback and facilitate the process of analysis, interpretation, documenta-
tion and reflective learning ' "

The Colloquia

Each group will make a minimum of ‘two presentations based on the collated experiences
of all members. Group presentations will be followed by questions, queries and comments
from the rest of the class.

Reflective learning

It is expected that the trainees will learn to analyse critically their preparation, choice of
activities and materials, developments that take place in a classroom, their own and other
classmates’ interaction with children. They are also expected to reflect upon issues
regarding children's learning, their expressions, creativity, issues of discipline and control
and the influence of varying socio-cultural background of children on their learning

Assessment

Each group will be assessed internally by the concerned supervisor on the following basis
and criteria

Basis Criteria
Planning e theme/topic
g e choice of activities
¢ relevance of materials
* organisation of time

School Contact e organisation of material
* communication
* engaging children
* spontaneity
* time management

Post Contact Discussion e insights gained
* analysis and interpretation
e reflective learning

Individual Report ¢ clarity of thought
* organisation and format
* analysis and reflection
* logical flow

Group Presentations » _identification of key elements
e clarity and organisation of ideas
¢ openmindedness to critique
* ability to substantiate arguments
e critical and reflective questioning
¢ cooperation and coordination among group members
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F 2.3 COGNITION AND LEARNING

Student Qontact Hours :130

Maximum Marks : 100
Internal Assessment : 30
Annual Examination : 70

This course offers an indepth study of processes of cognition and learning and their socio-
cultural contexts. The course also deals with significant features of different theoretical
approaches to the study of cognition and their educational implications.
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F 2.3 COGNITION AND LEARNING

Unit 1 The mind at work: cognition and approaches to cognition; individual and
cultural differences.

Unit 2 How children perceive : elementary cognitive processes - sensation, perception
and attention.

Unit 3 How children learn and remember: basic processes, strategies, knowledge,
metamemory; current issues. -

Unit 4 The developing mind : concepts and concept formation; developing concepts of
time, space, number, relationship etc. '

Unit 5 Child as a problem solver : reasoning and judgement, choice - Piagetian and Neo-
Piagetian perspectives; nurturing creativity and developing problem solving
skills.

Unit 6  Alternative conceptions of learning : Factors contnbutlng to learning - personal

' and environmental.

Unit 7 The child’s personal and social world : cognition and emotion.

READINGS

Unit 1

1. Benjafield, J. G. Cognition, Prentice Hall : Englewood Cliffs, 1992.

2. Seigler, R. S. Children’s Thinking, Prentice Hall : Englewood Cliffs, 1986.

Unit 2

1. Boden, M. Piaget, Fontana : London, 1979. Chap. 2, 3, and 4.

2. Elkind, D. Child Development and Education Oxford University Press : New York, 1976. Chap.4.

3. Ginsburg, H.P. and S. Opper. Pzaget s Theory of Intellectual Development : An Introduction,
Prentice Hall : Englewood Cliffs, 1988. -

4. Seigler, R. S. Children’s Thinking, Prentice-Hall : Englewood Cliffs, 1986. Chap. 2.

5. Wood, D. How Children Think and Learn, Basil Blackwell : Oxford, 1998. Chap.2.

76

B.ELEd. Handbook-  Second Year Theory Courses



THE 1.
THE 2.

T 3.

e 4.

THE S

THE 6.

e 7.

F 23 HA™ Wd WEar

WA ARESh : UEE a0 S B U, SIRRE ae qiewfTew fa=ma)

s fRd e WREa € Wi WA ORI - SR, Yo el
AL |

= fohe g Hia qun 9rg W ¥ gen W ghea 9, e
TS R

foenrasiter wfas : Woem qon dee ffo, ey, @), dem, ey e
T Gheq el w1 fawm)

m&ma}wﬁim:mfmamﬁvhéﬁﬁm,
foehed - frarsita qon FR-frarsita ofides, germefior =1 Weee o wee-
et N o e B Ceare g

WE it AEHfeueh Hehoq o : dhe & AR 2 9 a7 - =AfET
Tatareig |

oo Rl StwId i wihaes W I : W9 aen 93

MACESE, CIE, University of Dethi 77




Unit 3

1. Blackie, J. How Children Learn in J.C. Stone and F.W. Schneider (eds.) Readings in the
Foundations of Education, Vol. I, Cromwell : New York, 1971.

2. Vygotsky, L.S. Mind in Society, Harvard University Press : Cambridge, 1978. Chapter 6.

Unit4 & 5
1. Lefrancois, G. Psychology for Teachers, Wadsworth : California, 1994.

2. Skeel, D.J.,J. G. Decaroli. The role of the Teacher in an inquiry-centered classroom in J.C. Stone
and F.W. Schneider (eds.) Readings in the Foundations of Education, Vol. I, Cromwell : New York,
1971.

3. Wolfolk, A. Educational Psychology, Prentice Hall : Englewood Cliffs, 1987.

Unit 6 & 7
1. Lefrancois, G. Psychology for Teachers, Wadsworth : California, 1994.
2. Seigler, R. S. Children’s Thinking, Prentice Hall : Englewood Cliffs, 1986.

| 3. Wolfolk, A. Educational Psychology, Prentice Hall : Englewood Cliff, 1987.

4. Woods, D. How Children Think and Learn, Basil Blackwell : Oxford, 1988. Chapter 3.

ADVANCED READINGS

1. Brown,].S., Collins A and Duguid, P. Situated Cognition and the Culture of Learning, Educational
Researcher, 1989, 18 : 32-42. v

2. Carey, S. Conceptual Change in Childhood, MIT Press : Cambridge, 1985.
3. Donaldson, M. Children’s Minds, Fontana/Collins : London, 1978.

4. Elkind, D. Child Development and Education, Oxford University Press : New York, 1976. Chap.
6 and 9.

5. Flavell, J. H. The Developmental Psychology of Jean Piaget, Van Nostrand : New York, 1963.

6. Furth, H. G. and H. G. Wachs. Thinking goes to School, Oxford University Press : New York,
1975. Chap. 1. '

7. Gruber, H. E. and J. J. Voneche. (eds.) The Essential Pigget, Basic Books : New York, 1977.
pp- 483-507, 691-694 and 725 - 965.

8. Rogoff, B. Apprenticeship in Thinking, Oxford University Press : New York, 1990.

9. Rosser, Rosemary A. Cognitive Development : Psychological and Biological Perspectives, Allyn and
Bacon : USA, 1993.

10. Smith, L. Jean Piaget : Critical Assessments, Routledge : London, 1992. Chap. 59.

11. Stone,].C. and F. W. Schneider. (eds.) Readings in the Foundations of Education. VolII, Cromwell :
New York, 1971. Chap. 20 and 27. )

12. Wertsch, J. V. Culture, Communication and Cognition: Vygotskian Perspectives, Cambridge
University Press : Cambridge, 1985. Chapter 6,7,12 and 14.
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F24 LANGUAGE ACQUISITION

Student Contact Hours : 90

Maximum Marks : 50
Internal Assessment : 15
Annual Examination : 35

The aim of this course is to study the processes and patterns of language acquisition in
children, and to examine the varying theoretical perspectives and linkages with formal
language learning.

59 UGl T 18 Tedl § WT9-375 @1 Wik 3R 3498 Gag f&af duifie gat w5
T &1 Y &1 Slv=iRe ST a7ef7 9k W H 9oy syef @ o wa gaw o 57 o
faer 21

“Using theories and research-based facts we learnt how, in the process of language
acquisition, children’s capacities evolve. The course also gave us an understanding of
the sequence followed by children in learning spoken language skills, which was very
interesting because it could be easily seen around.”
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Unit 1

Unit 2

Unit 3

Unit 4

Unit 5.

80

F24 LANGUAGE ACQUISITION

Language and cognition: cognitive prerequisites for language acquisition;
biological foundations; language and thought, innatist hypothesis; cognitive,
social and linguistic development; Piagetian and Vygotskian perspectives.

Language development: the earliest stages and the babbling period; stages of
language development; the role of motherese and caretaker speech; phonology;
morphology; syntax and semantics; sociolinguistic aspects.

Comprehension and production : perceptual strategies; perception of speech and
speech comprehension; notions of complexity; speech production; encoding and
performance measure; the role of errors in language production.

Formal means of language acquisition with special reference to reading and
writing : learning to read and understand; measures of readability; schema
theory; using cloze, dictation and translation with children; mechanics of writing;
representational systems; teaching writing. '

Language disorders : learning about language by studying language disorders;
brain structure and functions; inhibitions; stuttering; aphasia; language among the
mentally retarded.

Unit 2 and 5 will have a corresponding practicum.
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READINGS

1.

SANERCLNNE e

Aitchson, J. The Articulate Mammal : An Introduction to Psycholinguistics, Union Hyman : London,
1989. Chap. 1-7.

De Villiers, P. A. and J. G. De Villers. Early Language, Harvard University Press : Cambridge,
1979. Chap. 1-5 and 9.

Elliot, A.J. Child Language, Cambridge University Press : Cambridge, 1981. Chap. 1-5 and 7.
s, a1, gefi Rer & wrw Ry Aoded-ara- fuee-afe : TeeRs (7R, 1991
Steinberg, D.D. An Introduction to Psycholinguistics, Longman : UK, 1994, Chap. 1, 2 and 8.
Warner, S. A. Teacher, Touchstone Books : 1400 Second Street Baker City, 1986.

IR, W N, o Tafnedt: W OfeRd, 1992.

ADVANCED READINGS

1.

8.
9.

10.
11.

82

Caplan, D. Language : Structure, Processing and Disorders, MIT Press : Cambridge, Massachusetts,
1997.

Cazden, C. Child Language and Education, Holt Rinehart and Winston : New York, 1972.

Chomsky, N. The Acquisition of Syntax in Children from 5 to 10, MIT Press: Cambridge,
Massachusetts, 1969.

Corder, S. Error Analysis, in J. Allen and S. Corder (eds) The Edinburgh Course in Applied
Linguistics, Vol III, Oxford University Press : Oxford 1974, pp 122-154.

Crystal, D. Directions in Applied Linguistics, Academic Press : London, 1981.

Ferguson, C. A. and D. Slobin. (eds) Studies in Child Language Developinent, Holt Rinehart and
Winston : Chicago, 1973.

Ingram, D. First Language Acquisition : Method, Description and Explanation, Cambridge University
Press : Cambridge, 1989.

Krashen, D. Principles and Practice in Second Language Acquisition, Pergamon Press : Oxford, 1992.
Krashen, S. Second Language Acquisition and Second Language Learning, Pergamon : Oxford, 1981.
McLaughlin, B. Theories of Second Language Learning, Edward Arnold: UK, 1988.

Vygotsky, L. S. Thought and Language, MIT Press : Cambridge, Massachusetts, 1962.
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F25 HUMAN RELATIONS AND COMMUNICATION
i
i
|

Student Contact Hours : 80

Maximum Marks : 50

Internal Assessment : 15
Annual Examination : 35

This course attempts to develop the conceptual bases for exploring and understanding
student’s own self and the dynamics of identity formation. It further seeks to develop in

students a capacity to reflect on education as a relational process, requiring communication
skills, social sensitivity and receptivity.
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Unit 1
Unit 2

Unit 3

F2.5 HUMAN RELATIONS AND COMMUNICATION

Personal development : self, identity and human relationships; psychoanalytic
and humanistic perspectives, perspectives from women.

Communication : the adult-child gap, assumptions and attitudes; channels of
communication; the hidden curriculum.

Human relations in education : Behaviourist versus Humanistic perspectives;
peer learning constructs and dimensions; community involvement.

The course is to be designed as a series of workshops on concepts and processes
with a debrief on theory and building connections in each unit. The course content
should be contextualized to an Indian milieu.

B.ELEd. Handbook  Second Year Theory Courses



F 2.5 WFNe Hag T QHeor

TR 1. mm:w,mamww;ﬁfaﬁuwamm
e, T afde)

T 2. THEOT ;- S, qeurone el et ol @ e s
TEIFH

R 3. Wﬁwﬁa:w@mwﬁq@mwmm,
AT AIH GHRE Helr =T |

T WGEEA H YAw TR N oaromel ok wimwel w wwl sdwen
e o S e el Y e @ g gener @ e §
W—Wmanamaﬁﬁw—msﬁwmwﬁ%m%mﬁ
iy

MACESE, CIE, University of Delhi 85




READINGS

1. Danger: School! Indian (modified) edition, Other India Press: Mapusa, Goa, 1996.
T T, e 0w, R §W e e fieed, 1991
Gardener, Howard. Developmental Psychology: An Introduction, Little Brown and Co: Boston,
1978.

3. Hall, Eric and Hall, Carol. Human Relations in Education, Routledge : London, 1988.

4. Johnson and Johnson, Learning Together and Alone, Prentice Hall : New Jersey, 1987.

5. Josselson, Ruthellen. Finding Herself : Pathways to Identity Development in Women. Jossey - Bass
Publighers: Oxford, 1990. Chap. 2 and 8.

6. Kakar, Sudhir. (ed) Identity and Adulthood, Oxford India Paperbacks: New Delhi, 1982.

7. Kohn, A. No Contest : A Case Against Competition, Houghton Mifflin Company : Boston, 1986.

8. Krishnamurthi, J. On Education, Orient Longman: Delhi, 1974, Chaps. 1 and 7.

9. Kumar, Krishna. The Social Character of Learning, Sage : New Delhi, 1989. Chap 4.

10. Monte, C.F. Beneath the Mask, Praegu Publishers: Westport, 1977.

11. Rogers, Carl. Freedom to Learn for the 80s, Charles R. Merrill Pub. Co.: US, 1983. Chap. 7, 11
and 17.

13. Seminar, Identity, November, 1991, Seminar : New Delhi.

12. Saint-Exupery, Antoine De. Little Prince, Piccolo Books/Pan Books in association with William
Heinemann: UK., 1977.
sfger 7 TR, T TIFAR ST e U 68, PO, wE$-226201, et
T atferis, AETS |

14. Tetsuko, Kuroyanngi, Toto Chan, Sahitya Chayan : New Delhi, 1993/NBT: New Delhi, 2000.
Yo, FUAR. A e wea g% g ) fReed, 2000.

15. Warner, Sylvia Ashton. Teacher, Touchstone Books : 1400 Second Street Baker City, 1986.
o, fofaar. areared; vafoed: faeed 1992, '

ADVANCED READINGS

1. Erikson, E. Insight and Responsibility, Norton : New York, USA, 1964.

2. Gilligan, C. In a Different Voice: Psychological Theory and Women's Development, Harvard
University Press : MA, 1982.

3. Kegan, R. The Evolving Self, Harvard University Press: New York, 1982.
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P21 LANGUAGE ACROSS THE CURRICULUM

Student Contact Hours : 90

Maximum Marks : 50
Internal Assessment : 15
Annual Examination : 35

This course aims to promote an understanding of language characteristics of learners,
language usage, socio-cultural aspects of language learning, language as a process and the

functional use of language across the curriculum.

59 fawe o1 oy qrqel wgEwy H et 5t 9red faerwaned @) guer o ot
STATYRNSA 1 SZTAT AT & 1§ STCTaT FSel] BT 9 377 &7 FroITansi] 9T gang sy
qiE & e - quaﬁqayﬁm%m#waﬁwaﬂwﬁﬁ%a?‘/

“The first course that talks about, “how to teach” ! Focussing on language teaching we
got an opportunity to critically analyse text-books and teaching strategies. We also

disciplinary perspective, as it covered a wide range of issues in education such as
linguistic background, textbooks etc. We now started integrating various skills of crafts,
drama and music for teaching language.”

developed and learnt new strategies of teaching language. The course gave us a muiti- .

MACESE, CIE, University of Delhi
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Unit 1

Unit 2

Unit 3

Unit 4

P21 LANGUAGE ACROSS THE CURRICULUM

Language and learning : language as a means of construc’aon of reality; language
and experience; concept-formation.

b_,Language at school: distinction between language as a school-subject and

language as a means of learning and commumcatlon, the concept of register and
style; different school—sub]ects as registers.

Basic Language competenc1es required at school oracy, listening, reading and
writing. Special study of reading : cognitive basis of reading, analysis of the tasks
involved in reading, motivation to read, stages of learning to read, reading
ability.

The child’s language and the school: school language. and home language;
language as an aspect of teacher-child relationship; language environment of
school; language of textbooks in different subjects.

Suggested projects :

1. To elaborate their theoretical understanding students should undertake a project
involving listening to children’s reading, miscue analysis, developing a reading test
and administering it. - :

2. Analysis of text books and other materials used in dlfferent sub]ects from the point
of view of registers and styles used in them.

88
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READINGS

1. Anderson, Richard. et.al. (eds.). Learning to Read in American Schools, Lawrence Erblaum
Associates: New Jersey, 1984. ’

2. Agnihotri, RK. et.al. Prashika: Eklayva’s Innovative Experiment in Primary Education, Ratna Sagar:
Delhi, 1994. (Also available in Hindi)

3. Butler, Andrea and Jan Turnbill. (eds.) Towards a Reading - Writing Classroom, Heinemann
Portsmouth: New Hampshire, 1984, Chap.. 1, 2 & 3.

4, Badheka, Gijubhai. Divaswapna, National Book Trust : New Delhi, 1990.
qiE, frd. Raras WHa 9% e T8 fReefl, 1991,

5. Government of India. Learning Without Burden, Yashpal Committee Report, MHRD : New Delhi,
1993. '

Holt, John. Learning All the Time, Addison - Wesley Pub. Co: New York, 1990.

7. Kumar, Krishna. The Child’s Language and The Teacher: A Handbook, National Book Trust:
New Delhi, 1998.

TR, FO. FoF H 9w SR ovATH W@ TH gE: W feed, 1998

8. Rotulein, Liz. The Literature Connection, Foresman and Company : New York, 1991, Chap. 1, 6,
7, 12 and 13.

9. Routman, Regie. Invitation : Changing as Teachers and Learners, K-12, Hienmann; New York, 1994.

10. Smith, Frank.Understanding Reading, Holt, Rinehart and Winston : Chicago, 1978.

11. Warner, Sylvia Ashton. Teacher, Touchstone Books : 1400 Second Street Baker City, 1986.
a, faafom. orames, dufved: fieeft 1992.

ADVANCED READINGS -
1. Britton, James. Language and Learning. Pelican Books : Harmondsworth, 1972.

2. Becoming a Nation of Readers: A Report Centre for the Study of Reading, Champaigne : USA,
1985.

. Kumar, Krishna. Learning From Conflict, Orient Longman : Delhi, 1996, Chap. 10.
4 TR T Mw T ok ke vw fued: e, 1999.

Rosenblatt, Louise, M.- What Facts Does This Poem Teach You?, Language Arts, 57(4), April,
1980.

6. Strickland, Dorothy S. and Lesley M. Morrow. (eds) Emerging Literacy : Young Children Learn to
Read and Write, International Reading Association: New York, Delaware. 1989.

7. Tompkms Gail. E, Teaching Writing : Balancing Process and Product, 2nd Edition, McMillan Pub.
Co: UK., 1993.

8. Tough, ]ohn. The Development of Meaning : A Study of Children’s use of Language, George Allen
and Unwin Education Books: UK., 1977.

9. Wilkinson, Andrew. Foundation of Language, Talking and Reading in Young Children, Oxford
‘ University Press : London, 1971.
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LIBERAL COURSES: OPTIONALS I

Student Contact Hours : 155

Maximum Marks 1100
Internal Assessment : 30
Annual Examination : 70

Liberal courses offer studies in a specific discipline with academic rigour. These are designed
to enrich knowledge-base to allow for further study in the chosen discipline and its pedagogy.

fererer argar=ra feremferal wt fordit foroh 8 & TI8TrE @ v ey w7 R 33 &1 59
ERET 59 67 F T FE TE & T forEnell g g€ 499 0 399 Rren-vies ¥ 3=
AT B 7T 797 T F GHg F TGP

“You require a lot of subject knowledge to teach in middle schools. Thus, in arder to
build up a base for specialised teaching in middle schools, its inclusion is welcome.
Teaching of these courses also helped a lot in establishing links with other departments

of our college which was very important because education in the B.ELEd. is an
integrated process.”

9 » =
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Section A :

Texts :

O 21 ENGLISH I

100 Marks

Reading and Writing Skills

35 Marks -

(Page references for extracts are from named editions. These may vary in different

editions).
Panchtantra

Hans Christian
Anderson

Stephen Leacock

Carl Sagan

T.S. Eliot
Wole Suyiﬁka
Anne Frank

Lord Byron

Tiines of India

- Philip Kotler

Shakespeare

Charles Dickens

Internal Assesment

The Monkey and the Crocodile

Rapunzel
From Literary Lapses : My Financial Career (Penguin 1939, Pg. 7-10).

From Cosmos (Ballantine Books) from chapter 1, Pg. 1-5.
“The Cosmos is all that is...” to “... working out our destiny”.

Macavity (poem).
Telephone Conversation (poem).

The Diary of a Young Girl (Pocket Books, New York, 1958) Pg. 49-
50. Letter dated Friday 20th November, 1942. From “None of us
really knows how to take it all...” to “... about those other
miseries”.

From Byron's letters and Journals Vol IV (ed by Leslie Marchand)
Pg. 326-327. Letter to Tom More, October 31,1815. Extract from
“Yesterday I dined out...” to “... the first sprightly runnings of
others.” -

Four advertisements from the Matrimonial Page.

The Principles of Marketing (Prentice Hall, India) Pg 159-160 from
“Playboy magazine has passed...” to “... factors that influence
and motivate consumer behaviour.”

Julius Caesar-Act III Sc. 2 Ln 12-33 and Ln 74-107 (Speeches of Brutus
and Mark Antony).

David Copperfield. (Penguin Classics) Pg 312-314. From
“We entered-a low...” to “... Uriah’s dinted nostrils.”

30 Marks

Students must produce a minimum of 8 pieces of writing, of which the best 4 will be included
in the internal assessment.
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Section B: Teaching English as a Second Language

35 Marks

1. The differences between teaching English as a first language, as a second language
and as a foreign language.

2. Common language errors which are likely to be encountered by the teachers of ESL.
3. Implications of teaching language through literature.

4.  Teaching techniques and materials such as drama, audio-visual aids, puppetry etc.

READINGS

1. Allen, H. and Cambell, R. (ed.) Teaching English as a Second Language, McGraw Hill : New York,
1972.

2. Brumfit, CJ. and Johnson (ed.). The Communicative Approach to Language, Oxford University
Press : Oxford, 1979.

3. Kachru, Braj B. ‘Non-Native Literatures in English as a Resource for Language Teaching’, in Brumfit,

CJ. and Carter, R.A. (ed.), Language and Literature Teaching, Oxford University Press : Oxford,
1986.

GENERAL REFERENCE
1. David Lodge, Modern Critical Readings, Longman : London, 1988.

2. Eagleton, Terry. Literary Theory : An Introduction, Oxford, Basil Blackwell : Oxford, 1983.
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Part 1
Unit 1
Unit 2

Unit 3

Unit 4

Unit 5
Unit 6

Part 11

Unit 1
Unit 2

Unit 3

Unit 4

Part 111

Unit 1
_ Unit 2

Unit 3
Unit 4

Unit 5
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0 23 MATHEMATICS I

100 Marks
Symbolic Logic and Set Theory

Statements : negation, conjunction, disjunction; implication, converse and contra-
positive; necessary and sufficient conditions; types of proofs, mathematical
induction and deduction, truth tables, switching circuits.

Sets, operations on sets, distributive laws, De Morgan's laws, power set,
Cartesian Product. '

Relations : equivalence relations and equivalence classes, partitions of a set;
partial order relations (in particular divisibility and set inclusion), chains and
lattices.

Mappings, injective, surjective and bijective mappings; inverse of a mapping,
composite of mappings.

Denumerable and non-denumerable sets, cardinality.

Permutations and combinations.

Eleméntary Algebra

Various representations of complex numbers, Algebra of complex numbers; De
Moivre’s theorem and its applications.

Theory of polynomial equations: relation between the roots and coefficients.

Definitions and operations on matrices over R and C, special types of matrices;
determinant of square matrix, properties of determinants; adjoint and inverse of
a square matrix, rank of a matrix.

Systems of linear equations; characteristic equation, characteristic roots, Cayley
Hamilton theorem.

Vectors and Analytic Geometry

Vectors, scalar and vector products; triple products, position vector and
applications of vectors to geometry, gradient, divergence and curl.

Straight lines in two dimensions, pair of straight lines; circles and system of
circles.

Conics, parabola, ellipse and hyperbola in standard forms, elementary properties.
Sketching of conics.

Planes and straight lines in three dimensions-direction ratios and direction
cosines, equations of planes, straight lines and spheres - Cartesian and vector
representations. Basic properties of spheres.
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Unit 6 Cones, reciprocal cones; right circular cones; cylinders and right circular
cylinders. '

Part IV Real Analysis

Unit 1  Topological structure of R, neighbourhoods, open and closed sets, limit points,
bounded sets.

Unit 2  Sequences and their convergence, monotonic sequences; the number e. Infinite
series of positive terms, comparison and ratio tests for convergence of an infinite
series.

Unit 3  Limits, continuity and derivability of functions; mean value theorems and Taylors
expansions: power series expansions of .elementary functions. Indeterminate
forms and L'Hopital rule.

Part V - Differential Calculus

Unit 1  Successive differentation and Leibnitz rule; partial derivatives and Euler’s
theorem on homogeneous functions.

Unit 2 Monotone functions and inequalities, convexity and concavity of functions;
maxima, minima with applications to mensuration, dynamics and economics.

Unit 3. Tangents and normals, curvature, asymptotes and singular points; curve
sketching. )

Unit 4. Functions of two variables; partial derivatives; maxima and minima of two
variables; Langrange’s method for constrained optimization (Langrange’s
method of indeterminate multiplier).
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