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F49 GENDER AND SCHOOLING

Student Contact Hours : 90

Maximum Marks : 50
Internal Assessment : 15
Annual Examination : 35

The objective of this course is foexamine critically gender inequities in society using feminist
theoretical frameworks; to learn to observe and analyse manifestations of gender inequities
in the process of schooling and to develop strategies for intervention.
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“Gender as a principle underlying distribution of resources and cpportunities has become
crucial in educational discourse. Education s an important resource which has been
historically denied to the girl child. And yet, cnce the girl child is in class, gender
influences her learning in a significant manner. This course, by addressing thesa issues,
developed a very critical understanding of gender differences in society by analysing
various feminist schools of thought and traditional practices, It helped us in

understanding this issue in its totality and the role of socialisation in creating gender
based differences.”
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Unit 1

Unit 2

Unit 3

Unit 4

212

F 49 GENDER AND SCHOOLING

Sex and Gender: psychological and sociological perspectives (Radical Feminist,
Socialist - Feminist, Psychoanalytic and other Perspectives) and recent debates.

Social construction of Gender: socializaion, family and gender identity; the
media, gender roles and stereotypes; caste, class, community and gender
relations.

Gender inequalities in schooling : organisation of schooling; gender bias in text
books, curricular choices and the hidden curriculum (teacher attitudes, classroom
interaction and peer culture).

Gender and schooling: case studies of interventions in school education;
reflections from the field and strategies for change.

B.ELEd., Hamdbook First Year Theory Courses
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READINGS

1

e

5]

10.
11.

214

ard, wre, fafee ¥ el R s, Aot el wed oF Age (uew), R e
praraa Femew, el fGeafuer il 2001,

Bhasin, Kamla and MNighat Said Khan. Feminism and its Relevance in South Asia, Kali for Women:
MNew Delhi, 1986.

Chanana, Karuna. (ed.) Socialisation, Education and Women, Orient Longman : New Delhi, 1988.
Chapman, Karen. The Sociology of Schools, Tavistock : London, 1986, pp.61-80.

Gilligan, Carol. ‘Do Women Speak in a Different Moral Voice', in M.R. Walsh, The Psychology
of Wemien, Harvard University Press, Cambridge, 1987, pp. 274-277.

Lipsitz Sandra, Bem. ‘Gender Schema Theory and its Implications for Child Development :
raising gender aschematic children in a gender schematic society’, in M.E. Walsh, {ed). The
Psychology of Women, Harvard University Press Cambridge, 1987, pp. 206-226.

v

Mandell, Nancy (ed), Feminist Issues: Race, Class and Sexuality, Prentice Hall: Ontario, 1995.
e, Sty G wrdln 9Ren aiEtas w9 orw ol we, Wl gwe A fawh, 2001,

Nambissan, Geetha B. Gender and Education : The Social Context of Schooling Girl Children
in India. Perspectives in Education, 1995, 2, 3 and 4 : 197-209.

Statham, June. Daughters and Sons, Basil Blackwell: London, 1986.

Tong, Rosemarie. Feminist Thought: A Comprehensive Introduction, Westview Press: San
Francisco, 1989,

B.ELEd, Hamdbook — Fourth Year Theory Courses



F2.5 HUMAN RELATIONS AND COMMUNICATION

Student Contact Hours : 80

Maximum Marks
Internal Assessment :
Annual Examination : 35

&8

This course attempts to develop the conceptual bases for exploring and understanding
student’s own self and the dynamics of identity formation. It further seeks to develop in

students a capacity to reflect on education as a relational process, requiring communication
skills, social sensitivity and receptivity.
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F25 HUMAN RELATIONS AND COMMUNICATION

UnitT Personal development: self, identity and human relationships; psychoanalytic
and humanistic perspectives, perspectives from women.

Unit 2 Communication : the adult-child gap, assumptions and attitudes; channels of
communication; the hidden curriculum.

Unit 3 Human relations in education: Behaviourist versus Humanistic perspectives;
peer learning constructs and dimensions; community involvement.

The course is to be designed as a series of workshops on concepts and processes
with a debrief on theory and building connections in each unit. The course content
should be contextualized to an Indian milieu.

24 B.ELEd, Handbook  Second Year Theory Courses
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READINGS

1.. Danger: School! Indian (modified) edition, Other India Press: Mapusa, Goa, 1996.
TR, Thest e, g FF faee mfafs fEee, 1991

2 ?gardener, Howard. Developmental Psychology: An Introduction, Little Brown and Co: Boston,

78,
3. Hall, Eric and Hall, Carol. Human Relations in Education, Routledge : London, 1988,

4. Johnson and Johnson, Learning Together and Alone, Prentice Hall : New Jersey, 1957,
Josselson, Ruthellen, Finding Herself : Pallnways to Identity Development in Women. Jossey - Bass
Publishers: Oxford, 1990. Chap. 2 and 8.

6. Kakar, Sudhir. (ed) Identity and Adulthood, Oxford India Paperbacks: New Delhi, 19582,

7. Kohn, A. No Contest ; A Case Against Competition, Houghton Mifflin Company : Boston, 1986.

8. Krishnamurthi, J. On Education, Orient Longman: Delhi, 1974, Chaps. 1 and 7.

9. Kumar, Krishna. The Social Character of Learning, Sage : New Delhi, 1989. Chap 4.

10. Monte, C.F. Beneath the Mask, Praegu Publishers: Westport, 1977,

11. Rogers, Carl. Freedom fo Learn for the 80s, Charles R. Merrill Pub. Co.: US, 1983. Chap. 7, 11
and 17.

13. Seminar, Identity, November, 1991, Seminar : New Delhi.

12. Saint-Exupery, Antoine De. Liftle Prince, Piccolo Books/Pan Books in association with William
Heinemanm: UK., 1977
sitgem = H-ael. T TAEAR ST A TR 68, FREre weTs-226201, I
T wferls, EASI

14. Tetsuko, Kuroyanngi, Toto Chan, Sahitya Chayan : New Delhi, 1993/NBT: New Delhi, 2000.
Yo, wiAETh, @ W e 9w gee: W fEee, 2000

15. Warner, Sylvia Ashton. Teacher, Touchstone Books : 1400 Second Street Baker City, 1986.
arft, famfam. smgvs wofeedt: fReelt 1992,

ADVANCED READINGS

1. Erikson, E. Insight and Responsibility, Norton : New York, USA, 1964,

2. Gilligan, C. In a Different Voice: Psychological Theory and Women's Development, Harvard
University Press : MA, 1982.

3. Kegan, R. The Evolving Self, Harvard University Press : New York, 1982.
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P3.3 PEDAGOGY OF ENVIRONMENTAL STUDIES

Student Contact Hours : 90

Maximum Marks : B0
Internal Assessment : 15
Annual Examination : 35

This course aims to expose students to the significance of EVS as a curricular area at the

primary level. While engaging in a critical enquiry of EVS as a school subject, students
also learn to develop insights into the issues of curriculum design and implementation.

FHH 574 JUfH T T AGEH & w Y R s @ vy 7 gne 1 e
forme & &9 § GRAVE #1 ST Sre-vgaie #0 gU faEnef wgama w1 wEy
T T THHT FET T F GEe A e w5 2

‘e i T Tl e waft W owm § ven gu ew e et =
Tha ¥ foEd 3 g% 9 ol drad = ofe g i d=w A mad W
E D w & o ofafefedt e =9 @ FEd w@ gg d #) owR
Hred-faam #1 sfea # uF weew www fawt g T den foai 3
fawg g & waw e S w1 ouhEw @ @ v o= @ wnm ¥ e # el
g FH A=Al @ W o)

__——.-.-—_.U:I

MACESE, CIE, University of Delhi 165



P33 PEDAGOGY OF ENVIRONMENTAL STUDIES

Unit 1  Concept of Environmental Studies (EVS), its evolution and significance as a

curricular area at primary level; EVS - an approach, a discipline or both;
_environmental studies and environmental education; its scope-integration related
to the physical, social, historical and cultural aspects of the environments.

Unit 2  Basic considerations in developing curriculum in EVS: relating cognitive

growth of children to the development of concepts; alternative frameworks;

 differences in approaches to the construction and transaction of curriculum at
classes I and II and classes III to V; a review of different sels of curricular
materials including text books.

Unit 3  Understanding the method of science : process approach in EVS; planning for

and organisation of teaching-learning activities; unit and lesson planning; role of

inquiry, experiment, discussion, drama etc; evaluation and testing,

Examples of practical work to be undertaken:

(i)

(if)

Organising and planning for an excursion; learning how to make observations and
recording them; conducting surveys.

Using equipment and materials : films, reports, documents, newspapers, local maps,
atlas, wall charts; map drawing and reading weather charts; making charts, diagrams
and models.

(iii) Collection and presentation of specimens: leaves, rocks, stamps, flags, news items
etc, (classifying the material collected and maintaining a museum).

(iv) Undertaking a project e.g. planting and nurturing a tree (in science) and an oral history
project (in social studies). :

READINGS

1. Centre for Cultural Resource and Training, Environmental Education and Art Activities, CCRT:

166

New Delhi, 1983.

Centre for Environmental Education. The Green Teacher : Ideas, Experiences and Learmings in
Educating for the Environment, CEE: Ahmedabad, 1997

CEE. Joy of Learning, Handbook of Environmen rn.l"Edr,rcml'onaI Activities, CEE : Ahmedabad.

Collette, A.T, and E.L. Chiapetta. Science Instruction in Middle and Secondary Schools, Times
Mirror/Mosky College Publishing : S5t. Louis, 1984.

Driver, R., E Guesne and Tiberghien. Children's Ideas in Science, Open University Press : Milton
Keynes, 1985,

Hardeovik, 5.W. and Hottgreive, D.E. Geography for Educators : Students, Themes and Concepts,
FPrentice Hall: UK, 1996.

Harlan, J. Science Experience for the Early Childhood YearsMc Millan: New York, 1995.
Martin R et.al, Science for All Children, Allyn and Bacon: New York, 1998,

NCERT. National Curvicular Framework for Elementary and Secondary Schools, NCERT : New Delhi,
1988 and 2001.
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10.

11.

Rajput, ].S. Experience and Expectations in Elementary Education, Anamika Prakashan: Delhi,
1994, Chapter 6.

Report of the seminar on Envdronmental Studies, Vidya Bhawan Society: Udaipur, 23-25th

. MNovember 1995,

12.
13.

14.

15.

LINESCO Source Book for Science Teaching, Universities Press (India) Ltd. : New Delhi, 1979,

UNESCO-UNEF, Environment Education : What, Why, How. ... International Environment series
UNESCO : Paris, 1980, Chap. 9 and 10 (pp. 7-17).

UNESCO-UNEF, Basic Concepts in Environmental Education, Environment Education
Newsletter, UNESCO : Paris, June 1990, 15 (2).

Vygotsky, L.5. Mind in Society, Harvard University Press : Cambridge, 1980, Chapter 6.
¥B ¥ Be p
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I
DSE HP 2A: CHILDREN WITH DMSABILITIES
(CREDITS: THEORY -4, PRACTICAL-Z)

COURSE OBIECTIVES

- T'o understand nghts based approach to disabilities and to learn about the BPwD Act.
- I'o study about the major types of disabilities, their causes and preventive measures;
and to acquire skills in early detection of childhood disabilities and early intervention.

- l'o learn simple skills for inclusion of children with disabilities in classrooms and to

know about barmiers which persons with disability face.

COURSE LEARNING OUTCOMES
- Students will know the varous models and approaches to understand disabilines.
- Students will understand prevention and detection of disabilities.
BE

- Students will acquire knowledge of etology of disabilities.

- Students will learn simple skills of early interventiion and e lusion.

THEORY CONTENT DURATION: 6d) HRS {Credits 4)
LUNIT Iz Introduction to Childheod DNisabilitics 15

- Defining disabilities

- Models of disabality

- Classifyvimg disabilities

- Social construction of disability

- Demography

Mangal, 5. K. (2007). Exceprional children: An introduction to special educarion.
New Delhi: Prentice Hall of India, Chapter 1, pg 1-27

Chopra, G (2015). Child rights in India: Challenges and social action. New Delhi:
Springer (India) Pyt Ltd., Chapter 9, pg 205-232

UsT iz Comman Childheod Disabilities 15
- Prevention of disabilites
- Identification, Assessment and etiology with reference o

o Locomotor disability

o Wisual disability

< Aunditory and speech disability
2 Intellectual disability

o Aubism

o Learming Disability

Mangal, 5. K. (2007). Exceptional children: An iniroduction io special education.
New Delhiz Prentice Hall of India, Chapter 5, po 102-150, Chapter 6, pg 151-177,
Chapter 7, pg 1 78-200, Chapter 8, piz 2001 -230, Chapter 9, pz 231-260, Chapter 12, pz
310-334, Chapter 14, pg 363-385

Chopra, G, (2002). Early Detection of Disabilities and persons with disabilities in the
community. New Delhi: Engage publications. Chapier 1, pg 1-7, Chapter 2, pa, 8-21,
Chapter 3, pg 22-26, Chapter 4, pg 27-32, Chapter 5, pg 35-45, Chapter 6, pz 46-58
Chopra,G., (2001 1). Mather and child care: Promoting health, preventing disabilities.
New Delhi: Engage publications, Chapter 2, pe 3-13, Chapter 3, pe 14-29.

Heward, W.L., (Ed) (200d)). Exceptional children: An introduction to special
education. New Jersey: Prentice-Hall Inc., Chapter 6, pg 200-244), Chapter 7, pa 244-
282 Chapter 10, pg 364-401, Chapter 11, pz 406-438, Chapter 12, pg 442- 478

UNIT I: Children with Disabilitics and Socicty 20
- Families of children with disability

- Educational practices- Special education and inclusion



- Policy and laws — UNCEPD, RPwD)

Chopra,Gi., (2012). Stimslating Development of Young Children with Dizabilities at

Anganwadi and at Home: 4 Practical Guide. New Delhi: Engage publications. Chp

1 pz 1-10, Chp 2 pz 11-19

Mangal, 5. K. (2007). Exceprional childven: An inrroduction ra special education. New Delhi:
Prentice Hall of India, Chapter 2, pe 102-150

Heward, WL, (Ed) (2000). Exceptional children: An introduction to special educstion. New
Jersey: Prentice-Hall Ine., Chapter 1, pz 2-40, Chapter 2, pe 46-T6

The Rights of Persons With Disabilities Act,
2016 htto://scpdodisha. nic.in/sites/default ffiles /Garette 20N otification %2 0% 2 0of%20 Pw D2

0ACt%202016. pdf

COMPULSORY READING

& Chopra, G. (2015} Child nghts in India: Challenges and social sction. MewDelhi: Sproinger
{Imdia) Pvit. Lid.

s Chopra,G., (2012). Early Detection of Disabilities and persens with disabilities in the
communiry. Mew Delhi: Enzame publications

s Chopra,G., (20012 Srtindaving  Developmenr of Young Children with  Dizabilities ar
Anganwadi and af Home: A Practical Guide. New Delhiz Engage publications.

& Chopra,G., (2001). Mother and child cave: Promoting health, preventing disabilities. New
Delhi: Engaze publications

& Mangal, 5. K. (2007 Exceprianal children: An introduction o special educarion. Mew Delhi:
Prentice Hall of India

& Sharma, M. (Ed) (2010). The Sacial Ecalogy of Disabilitv-Technical Series -3, Lady Irain
College. Delhi: Academic Excellence

& Heward, W.L., (Ed) {20000, Exceptional children: An mtroduction to special education. New
Jersey: Prentice-Hall Ine.

ADMTIONAL RESOURCES

. Jangira, MK (1997} “Special Educational Needs of Children and Young Adulis: An
Unfimshed Agenda,”™ Educarion and Children with Special Needs: From Segregation o
Inclusion, Bd. Seamus Hegarty, MithuAlur, Thousand Oaks: Sage Publications Inc.

- Journal of Dhsabilities and Imparrments

. Karna, (. M. {1999). United Nations and rights af disabled persons: 4 study in
Indian perspective. Mew Delhi: AP H. Publishing Corporation.

- Mani, B. (1988, Physically handicapped in india. Delhi: Ashish Publishing House.
- Mastropiert, M. A, & Scruges, T, E. (2004). The inclusive classromn: Straresies for

effective instruction. NY - Pearson.

0

- Wemer, [0 (Ed) (200 8). Dhsabled village children: A gude for community health
workers, rehabilitation workers, and families. United States of America: Hesperian Health
Couides.



FRACTICAL CIONTENT DURATIOMN: 6 HRS (Credits Z)

- Wisits o organizatons working with children with disabilities.

- Observanions of Children with Disabilities’ Case profile of child with disabilioy

- Interactions with persons with disability to know the challenges faced by them

- Cienerating awareness in community about disabilities

- Planning developmental ly appropriate material for children with dizabilities.

- Exploring audio-visual sources with reference to children with disabilities and their
families.

- Select psychometric tests { Ravens Progressive Matrices, Portage, Tests for detecting

Leaming Insabihities, [Msability Screemng Schedole).

HEAIM ™S

- Chopra, ., {(2012). Somoulating Developmens of Young Children with thisabifiies ar
Anganwadi and ar Home: 4 Pracrical Guide. Mew Delhi: Engage publications.
- Sharma, M. {EdQ{20010). Fke Social Ecology of Disabilin-Technical Series -3 ady Imain

College. Delhi: Acadermic Excellence

TEACHING LEARMNING FRONCESSES

Class room lectures

Audio- visual resources | films, documentaries)
Waorkshops' Talks

Power point presentation

Field visits

Research and newspaper articles

ASRESSMENT METHOMXS

- Test

- Classroom assigmments

- Wirtten assignments

- Long essay

- Powver point presentations

KEEYWORDS

- Msabilities

- Detection and prevention
- Imciusion

- Special education

71
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Facilitating the achicvement of Course Learning (M

cetives

LTI Course learming Teaching & learning activity Assessment |asks
sutommes
1. Students will know  the | Classroom lectures Asgiomment
VEIHHIS e amd . . -
o - Power-poant presentation Survey  of views of
approaches o understand R .
. ! reneral public
dizabilibies. In=cussions :
L Students will understand | Classroom lectures urz
revention and detection . .
prevention o Audin- YVideo resources l'est
of disabilities.
Power-point presentation
A, Hudents will  acquire | Classroom lectures and | Presentations by
knowledee of etiology of | discussions students
disabilities.
- Presentations Assiomments
l'ests hike 1255, Portaoe {uestionnaire
Audio- Video resources Interviews
Workshops
4. Students will learn simple | Classroom lectures Assignments
skills of early intervention Nscussions Preparing teaching

and melusion.

Presentations
Andio- Video resources

Workshops

*Assessment tasks listed here are indicative and may vary

learning ands for CW

Documenting
adaptations for CWL in
inclusive set ups




DSE HP ZB: CHILD RIGHTS AMD GENDER EMPOWERMENT
{(CREMTS: THEOQRY -4, PRACTICAL-2)

COURSE OBJECTIVES

- l'o gain an understanding of child nghis and situation of children in difficult circumstances.
- I'o understand the concept of gender eguity and empowerment.
- l'o gain knowledoe about relevant lemslations, policies and programmees.

COURSE LEARNIMNG OUTCOMES

- The students will develop an understanding of nghts of children in India.
- The students will gain msights about the status of children in difficult crcomstances.
- The students will develop an understanding of biolosical, soctal and eultural determinants

ofsex and sender.
[

- The students will gain knowledze of kev 1ssues and concerns of girl child and women in
India.

THEORY CONTENT DURATHOMN: 6l HRS (Credits 4)
UMNIT 1z Understanding Child Rights 1=

- Meaning of Child Rights and Convention on the Rights of the of Child

- Insadvantage and exclusion

- Demographic profile of the child in India

- Protection and promotion of child meghis @ Laws and policies

Chopra.Ce, (2000 5). Child Rights in India: Challenges and Social Action, New Delhi:Springer.
Chapter 1, pg 1-23, Chapter 2, pg 25-43

Satyarthi. K., & Zutshi. B, {2006). Globalization, Development and Child nghis. New Delhi:
Shipra Publications

LU'MIT H: Children in Difficult Circomstances 15
- Street children . working children and homeless children

- Child abuse

- Chald trafficking

- Chaldren in conflict with law

Chopra.G (201 5). Child Rights in Indias: Challenges and Soctal Action. Mew Delhi: Springer.
Chapter 4, pz 77- 95, Chapter 5, pz 101- 131, Chapter 7, pz 165-179
Bajpai. A, (2006). Child Rights in India: Law, Policy and Practice. Oxford University Press.

UASIET 1z Coneeptualicing Gender and Gender Emposwerment 30
Defining terms — sex, gender, masculimity , fermiminity

Socialzation for zender — pender moles and stereotypes

Patriarchy and social mstitutions

Perspective on feminism

Demographic profile

Issues and concerns related to girls and women in India

Media and Gender

Laws and policies and programmes for girls and women in Indis

Bhasin. K., {201 7). Understanding Gender, New Delhi: Ray Press. pe 1-86

Bhasin, K. (200 7). What 15 Patrnarchy? Mew Delhi: Baj Press. pg 1-40

Bhasin, K. {2017).Explonng Masculinity. New Delhi: Raj Press. pg 1-60

Kisheovar & 1999 0T the Beaten Track: Rethinking Gender Justice for Indian Women.
NewDelhi: Oxford University Press

Satkia M, (2008 LIndian Women: A socio- legal perspective. Mew Delhi: Serials Publication.
Bhasin, K.(2004).Femmism and its Relevance in South Asia. Mew Delhi: Ra) Press.pg 1-40



COMPULSORY READING

™ Bajpar A.(2006). Chitd Rights in fndia: Law, Policy and Practice. Oxford University
Press.

. Bhasin, K. (200 7). Understanding Gender, Mew Delhi: Baj Press.

. Chopra,G.(2015). Child Righes in India: Challenges and Social Action. Mew Delhi:
Springer

. Saikia N 2008 L fndian Women: A socio- legral perspective. Mew Delhi: Serials
Publication.

ADDITIONAL RESOURCES

Bhasin, K. (20041 Feminism and its Relevance in South Asia. Mew Delhi: Ray Press.
Bhasin, K. (200 7). Explaring Masculinity. New Delhi: Raj Press.

Bhasin, K. (200 7). Whar is Patriarefy? New Delhi: Raj Press.

Indian Joumal of Social Work

Kishwar ML 199%). (N the Beaten Track: Rethinking Gender Justice for fndian Wamen.
New Delhi: Oxford Umversity Press.

. Satyarthi, k& Zutshi , B. (2006). Globalization, Development and Child rights. New
Delhi: Shipra Publications.



PRACTICAL CONTENT DURATIOMN: 6 HRS (Credits 2)

- Understanding child rights and gender in diverse social groups through visits o relevant
organizations.

- Interaction with children in difficult circumstances.

- Understanding gender realities in different social growps.

- Exploring the concept of child nghts and gender through audie- visual sources and
workshops.

READIMNGS
1. Films / Documentarics
- Iraffic Signal
Mrector: Madhur Bhandarkar

- Laccrm
Mrector: Magesh Kuknoor

- Unlimited grls
Director: Paromita %ohm
- skin deep
[Mrector: Keena Maohan
it fwrerw youtube comdwatch fv=dr rBTLGBwCx
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- Lo

IMrector: Magesh Kaknoor

https fwww. youtube comfwatch?wv=DAGE TInUGETE
- Salaam Hombay

Director: Mira Nair

hittps 'warw yout ube. comfwatch fv=bweok Y SKred

2. Television' Media

- Ammu and Aman (Child Rights)
" -f " T P Iy=Ra |
hittps fwanw. youtube comdwatch 2v=Bkdlub allxz
httpswaw youtuhe.comfwatch fv=veoZkloZLFk
httpsfwenw. youtube comdwatch fv=AciWPnwrp A
httpswaw youtvhe. comfwatch 'v=ooSZ2 705 Cnd

- Satvamoy Javate
hittps'warw. yout ube.comfwatch 2v=ulvASMBEEQC

' o b & s N

httpe St wanw youtuhe. com fwatch 2v=c8dpYEagGn A
hittpswranw. youtube. comfwatch fv=nlw AMEKT v

- Ted Talk
bittps 'warw yout ube.comfwatch v=la BIFS&xVgY

hittps'woarw. yout ube.com fwatch fv=uKpH b PEOHLI
https/weww. youtuvbe.com/watch?vw= M74FoRd-0o
hittps'warw. yout ube.com fwatch 2v=EaJevl D Plo

TEACHING LEARNING PRIOCESS

Class room lectures

Aundio- visual resources - films, documentaries etc
Workshops' Talks

Power point presentations

Field visits

Kesearch and newspaper articles



ASSESSEMENT METHODS

L] lest

L] Classroom assignments

L] Written assignments

L] Long essay

L] Porover point presentations

KEYWORDS
L] Child Rights
L Children in Dufficult Circumstances

i3

- Crender
L] Urender Empowerment

Facilitating the achievement of Course Learning Cibjectives

Unit | Cowarse Learning (utcomes | Teaching and Learning Activity | Assessment Tasks

1 Wiall develop an Classroom lecture and powerpoint | Wnitten assignment
understanding of rights of presentations
children in Inda.
2 Will gain insizhts about the Use of audio visusl resources |, Wnitten assignment
status of children in difficult classroom lecture on children in
CIFCUMStanCes, difficult circumstances
3 Will develop an Classroom lecture and discussion | Crroup presentation
understanding of biological, and written
social and culiural HSSITTMETE
determinants ofsex and
oender
4 Will gain knowledge of key Inscussion and Classroom lecture | Group presentation
1ssues and concerns of girl by students

child and women i Inda.

*Assessment tasks listed here are indicative and may vary



SEC HP 11: ADVIOMCACY AND BEHAVIOUR CHANGE COMMUNDCATION
(CREMTS: PRACTICAL-4)

COURSE OBJECTIVES

- To understand the concept and approaches of Behaviour Change Communication {BOC).
L] To gain insights into the mter-linkages between communication approaches and behaviour
change.

- Tao leamn the concepts and processes of advocacy tor development and social change.

COURSE LEARNING OUTCOMES

- Understand the concept and approaches of Behaviour Change Commumication (BOC).

- Insights into the inter-linkages between communication approaches and behaviour change.

- Learn the concepts and processes of advocacy for development and social change

PHRACTICAL COMNTENT DURATION: 120 HRS (Credits 4)
133

LNIT 1: Advocacy 41
- Meaning, purpose and types of Advocacy

L] Tools, techmigues and approaches to advocacy

- Elements and steps of an advocacy strategy

L] Planning advocacy campaigns for different stakcholders

Panmu, P, & Azad Tomar, Y. (2000 2). Communication Technology for Development, LK
International pubhishing House Pvt Ltd, Mew Delhi. Chapter- 3 pages 43-583.

UNIT 11: Behaviour Change Communication {BCC) Ll
L Concept and relevance of BOC

L] nfterences between BOC and Advocacy

- Approaches and theones of BOC

L] BCC- Strategy design and implementation.

- Appraisal of communication action plan for BOC

Kotler, P. & Lea, M. (2011 ). Social Marketing: influencing Behaviors for (foad, 4th Ed.
Thousand (daks, CA: Sage Publications. (K&L), Chapter- 1-8, 15, 17.

LUNIT 11 Strategic Communication and BOCC 4
L] Raole of BUC in promoting health, environmental sustainability, peace and human nghis
- Analysis of BUU campaigns for social mobilization and policy change

. Atkins & K Rice ( EDS) Public Communication Campaigns. Mewbury Park, CA Sage,
Chapter- 6-10), Page Mo.- 105-193, Chapter- 14, Page Mo.- 249-268, Chapter- 27, 2¥, Page MNo.-
323-357, Chapter-31, Page No_-384-443.

Cox, B (20066) Envirormenial Communications and the Public Sphere. Thousand (raks,
CaAcSage Chapter-12, 1350

COMPULSORY REAIDINCG

L Ashtord, 1. B, LeCroy, C. W., & Lortie, K.L. (2010}, Human Belavior in the Social
Emvironmens: A Mulridimensional Perspective (4th ed. ). Belmont CA: Wadsworth Thomson
Learming.

L] Atkin U K. & Rice, R E. (2012) Theary and Principles of Public Campaigns. In C.
Atkins & F Rice { EIXNS) Public Communication Campaigns. Mewbury Park, CA: Sage
L] Bandura, A. {1995). Exercise of personal and collective etficacy in changing societies. In

A. Bandura (Ed. ), Self-efficacy in changing societies, pp. 1-45. New York: Cambndge
University Fress

L] Cooc, K. (20H)6) Envicommetal Communications and the Public Sphere. Thousand
CraksUCASage.

L] Kotler, P. & Lee, MN_(2011). Social Marketing: Influencing Behaviors for (Good, 4th Ed.
Thousand (raks, CA: Sage Publicanons. (K&l

L] Subedi, M R, { 20K}, Advocacy Straregies and Approaches: A Training of Trainers
Maneal. Intermational



TEACHING LEARNIMNG PROCESS
Lecture method, Videos, PowerPomt Presentations, iscussion, Role Play, Crames etc.

ASNSESSMENT METHOIDS
A per University of Delhi norms
Continuous evaluation of practicals’Skill courses on pre-decided key
Imtermal Assessment methods - quiz, identification tests, assignments
Feedback oiven to students for improving

KIEY Wi DS
Development Communication, Extension, SBUOC, Communication systems, strategic
COMIMUnication

Facilitating the achievement of Course Learning {¥hjectives:

concept and
approaches of
Hehaviowr Change
Commumnication
(BT,

discussion on Meaning, purpose
and types of Advocacy, Tools,
techniques and approaches to
advocacy., Elements and steps
ot an advocacy strategy,
Planming advocacy campaigns
tor difterent stakeholders

Uimit Course Learming Teaching Learning Activities Assessment Toaols
M. Outcomes
1 Understand the Presentation, video lectures Class participation in

dizcussion, Cuiz games

2 Insight= imto the
imter-linkagces
between
communication
approaches and
behaviour change.

Presentation, video lectures |
discussion on Meaning Concept
and relevance of BCC,
[ntterences between BOC and
Advocacy, Approaches and
theones of BUC, BOC- Strategy
design and implementation.
Appraisal of commumcation
actron plan for BOC

Assiomment, evaluation
ot BULU campaizn
design

lad

Leamn the concepts
and processes of
adwvocacy for
development and
social change

YWideos, Case Studies,
Presentations & Inscussion on
Concept and relevance of B,
Intterences between BOC and
Advocacy, Approaches and

{Jumz and growp
presentations

135

theones of BUC, BOC- Strategy
design and implementation. ,
Appraisal of commumcation
action plan for BOC

*Assessment tasks listed here are indicative and may vary




CC HP 202: LIFE SPAN DEYELOPMENT 1
{(CREDITS: THEORY -4, PRACTICAL-2)

COURSE OBJECTIVES

- To develop an understanding about the discipline of Lifespan Developmenst

- Tio acguire a detailed understanding of developmental milessones and domaing from
RSP0 e mirddle chil dhood

- Tio gain inseght on comext specific culural practices of development i children and

explore the role of family and communiny in the life of children

COURSE LEARNING OUTCOMES

- The smsdems will be able to develop an wnderstanding abour the discipline of Lifespan
Development.

- The smdems will acquire a detailed understanding of develogenental milesoones and
domaing froen (= P T ] minddle childhond.

- Smadents will understand sabent features of child developenent by wing promary and
sevondary methods of daca collection.

- The sowdenis wall gain insight about the deguetion of children through the wse of secondary
SOUTCES.

THEODRY CIONTENT DURATION: obll HRS { Credits 4)
LNIT I: Understanding Homan Development 20

- Drefinitions, scope and multidisciplinary nature of Homan Development

- Contexts, stages and domains of developmena

- Principles of Growth and Development: Momms and Milestones

- Concepiion, pregnancy and hinh

- Influences on pregnancy

Berk, L. E. (2007). Development through the lifespan. Sixth edition. Delhi: Pearson Educatron.
Chapter 1,2 and 3

L™IT I: Early Childhood Years 23
- Capacities of neonate
- Development in Infancy and Preschool

- I'hyﬁil:..-ﬂ—l:m.‘llk":-f Ij'E\EII:lFIIrIE.I'l[
- Cognitive and language developoent
- Socio-emotional devebopment; Family, Preschool and Play

28

Herk, L. E. ( 2007 ). Development through the lifespan. Sixth edition. Delhi: Pearson Educatyon.
Chapter 3 w0 8

L™IT s Middle Childhood Years 15
- Physical-mobor development

- Cognitive amd language developrent

- Socio-emotional development; School, Peers and Media

- Muaoral development

Berk, L. E. (2007 b Development through the lifespan. Sixth edition. Delhi: Pearson Educatyon.
Chapter 9 and 10

COMPULSORY READING

- Berk, L. E. (2007 L Dhevedeypaent threugh the lifexpar. Delhi: Pearson Edueation.
McCiraw- Hill.

- l'u.]x.-l“a.. E. and Mamosell, Cid 25 .E'J:.lm'ra'n-'m:w Humar .ﬂk"\.'c-'fr.l.rmum, M e iraw-Hall
Edhscatioan.

- Rice. F. P (1998). Aumaer Develupmeni: A Tifespan appreach. Mew Jersey: Prentce Hall.
- Santrock, 1. W, (MW7) A sepical appreach fo ife -span develeyrment. Mew Delle: Tata

- Singh, A (Ed). 20135, Fowmdaticns of Hueman Development: A life span appresach. Mew

Delhi: Crient BlackSwan_



ADDITIOMAL RESOURCES

Jowrmal of Developmental Psychology
Futter, MWL and Rutter, WL (1992). Developing Minds, Chollenpe and oomiineiy aoross the

Fiyesprarn. London: Penguin

PRACTICAL COONTENT

DURAT TOMN: &0 HRES (Credits 2)
Belethods of child sowdy and their use:

Immery e
Odhservalinns
Checklist
Plan and develop activities 1o facilitate development in dafferem dommains
Use of secondary souwrces o understand the depiction of children
Paychometric esis for children- Developenemal Assessment Scabe for Indian Infans

(DASIT Wechsler Presclhool and Prirnary Scales of Inmelligence (WFPSIT), Children Apperception
Fest (LCAT)

READMMNGS
Singh, AL (Ed.y 201 5. Foundations of Hurman Development. Mew Delli: Tata MoGraw- Hill

iz}

Bee. H. (1993 The Developing Child. Harper Collins.

NEACHIMNG LEARNING PRIMCESS

Classrowmn leciures

Amdio visusal resowrces | films, documentasies)
Workslwop'talks

Power poinl presenialicms

Field vmars

Foesesarch amd mewspagrer arcicles

ASRESSMENT METHOMS

lest

Classrownn assignments
W nillen assigimenis
Lo esaay

Foaver poinl presenialiomns

REY WINHELS

- Humam developemsent
- Pregnancy, concepiron and prematal period
- Culoural practces
- Meonate, mfancy, preschool and meddle cluildisood years
Facilitating the achievement of Cowrse Learmimg (Hpjectives
5. Course learning saloomes Teaching & lear Acssesamrent lasks
Poan. acliviry
1. - The smdent will be | Classsoom lecounes Assignanent
alle Lo develop A | Powier-pasint presenialbon
uncdersianding alwos thee
- B Lscussnon
discapline off Life Sparn
e bognsenil-
x - The smudent will | Classsoom becounes Worksheet
g i@ detailed Aundio- Videa resowrces Activity planming  for
uncdersianding of specific domains
I _| I Power-ponnt presenialion
developrmenta e lestones Multiple oo ke
and domains from conception lbesTinTs
v mnddle childbood.
3. - The smdent will be | Classsoom lecounes Short presentations by
able o understamd the sabient | DHseussioms siudents
features of chibd dewelogs =l AsaigEnaments




oy develogung skills of wsing | Developmg tools Mramplalet Poster
e wvari nethio i raEking
e vanows  mehods o | s gdie- Video resowrces =
profary dmd secondery data |

) Paychometnc Tesls
collection.

. Uhe smodent wall gan anmight | Power-point presentalion Hemeanch, followed by

o e puction of chabdren Observalions diacussi

b s of secondary Iniervien Mapgang the day of a
JLE NN

chuld
Yndio-visisl resonces

“Assessment @sks hsted bhere are mdicalive and may vary



CC HP 302: LIFE SPAN DEVELOPMENT 11
(CREDMTS: THEORY -4, PRACTICAL-2)

COURSE OBJECTIVES

- To learm about the varsus changes that akes place m different domams of developament
during adolescence, voung, meddle and ke adalthood
- T learn about different technigues, tools of data collection and psychormeiric messarement

CUOMUHSE LEARMIMG U TOCOMES

- The students will learn about the varsous |_'|la.r|g¢a. that 1akes |:l|u|-c,u in different dosmams of
development durme adolescemnce.

- The smdemts will learn abowt the diverse changes that they experienced in different
development domains durme young adulthood.

- They will scguire an understandimge about the various tramformations that akes place in

dufferent domains of dev |=||.1||-|r|ur|l! |.‘||.l.ri:||g mididle amnd late adulthood.

THECMEY CONTENT DU RATION : ol HIES (O redits 4)
L™IT B Inirodection s Adolescence 24

- Definition and theoretical perspectiive

- Physical and physiological changes

- Copmitrve and language develogmsem

- Socio-emotional and rmeoral developanent

Berk, L. E. { MW7) Developaorens dhrerugde the lifespan. Delhi: Pearson BEducation. Chapter 11, pg
Fi0-399 Chapaer 12, pg 400-428

I"'".l|:u| 1a, 3. E. and Martorell, G (200155 .E'l:_r.lc'n:em'e' Hrarreoen L'c'n.-‘n'ﬂ_l.l.mc'n!. McCizaw Hilll Educatiom.
Chapier I, Chapter 12

Santrock, W (2007). A Toprcoe! Apyreoael e Lifespran Developorens. Mew Delhi: Taca MeGiraw-
Hill. Chagpaer 11, pg 330-379, Chapier 12, pz 380-411

LMIT 1 Youngz Adaltboosd =
- Transition from adolescence o adulthood

- Developmental tasks of adalthood

- Socio-emotional devel ent: Rel hips, Marrage and Parenting

- Cognitvon and creativity: 'Work, Viocation and keisarne

Berk, L.E. { MW7) Developarens dhreragd the lifespan. Delhi: Pearson Education. Chapter 13, pg
430 461, Chaprer 14, pe 462-498

Fapalia, D.E. and Marvorell, Ci. (2015 ). Experience Humaen Develogrment. MoGiraw Hill Edocation.
Chapier 13, Chapter 14

Santrock LW (2007). A Toprcel Apyreogck e Lifespran Develdoprorens. Mew Delhi: Taca MoGraw-
Hill. Chagpaer 13, pg 4 1d- 443, Chaprer 14, po 444-4T0

LWIT Dnn: Middie and Late Adubteed 18

Developmental tasks of meiddbe and late adwlthbood

Physical and physiological changes and azme

Diversiny in robes and relatonships

Parenting and grand parenting groweme children

Culoural perspective on agemg and death

Berk, L. E. {27 Developorent dhrergd the lifespan. Delhi: Pearson BEducation. Chapter 15, pg
500 528 Chapter 16, pg 530-260, Chapter 17, pg 562-600, Chapter 18, pg 602-636, Chaper 19,
P B3R omwands

Fapalia, .E. and Marvorell, Ci. (2015 ). Experience Humaen Develogrement. MoeGiraw Hill Edocation.
Chapiter 15, Chapter 16, Chaprer 17, Chapier 18, Chapaer 19

Santrock_ LW (2007). A Toprcal Appreoack b Lifespran Devedoyprorent. Mew Delhi: Tata MeGiraw-
Hill. Chapter 1%, pgz 474-500, Chapler 16, pg S00-5327, Chapaer 17, pe 52R-5539, Chaper 19, pz
592-617, Chapaer 2, pg 61 E-642



COMPULSORY READING

- Herk, L. E. { 2007). Development theowgph the Lifexpan. Delhi, Pearson Education

- Papalia D.E. and Mamorell, G. (20013 L Eypericnce Humer Development, MeGirasw-Hall
Edscation

- Hice. F. P {1998 Humar Development: A lifexpan appresach. Mew Jersey: Premtice Hall.
- Santrock, J. W (2007 A toypricad approach se fife-span developmerne. Mew Delhi: Tata
MlcUiraw- Hill.

- Singh, A_(Ed). (2001 5). Fowmderions of Humar Development: A Life Span Approeach MNew

Dielhi: Orient Black Swan.

ADDITHINAL RESIOMRCES

Ll Hasris, M. and Burterworth, G (2002 5. Uﬂ'n:-'jr.l.rmum‘a!- I‘.\'_l'r.'l'ﬂ.l.l'r.l_:.;_-.'.' A Sl v Hermolbaserk
Paychology Press.

- Hurbock, BE. B { 1973). davexcoear Un:-'lwl'r.l]-.lmn:-'nr. bl Giraw -Hill Edwcarion.

- Journal of Developmental Paychology

- Leframcois, G H. (1996). The Lifespar. Wadsworth Publishing Cormpamy.

- Hutter, M. and Butter, M. { 1992 ). Devedoping MWimds, Challengre and contimuily aoroess the

fife spram. London: Penguing
- Tennant, M. and PI:IE!\-LII:I.. | LA R Lewrning erngd l!'"n'h..'n.l-:'c' ire the Adudt Yeor, San Framcisco:

Mossey-Hass.

41

PRACTICAL CONTENT DU RATION: ol HRES (Credits 2)
- Blethods of study and their we: - Reviewing Interview and Observation -Questionnmaine -
Case shudy - Sociometry

- Case profile to stady adolescences’ young adulthood’ late adulibood

- Depictions of adolescence and asdulthood in media: Awdio-visoal, Pt and Theatre

- Paychologeeal  tesis: Thematic Appercepivon Test (TATEL WAILS (Wechsler Audulc

Intelligence Scale), Test assessing SELF CONCEPT

READINGS

- Herk, L. E. { 2007). Development throwgeh the Lifespan. Delhi, Pearson Education

- Santrock, J. W (2007 A toypricad approach se fife-span developmerne. Mew Delhi: Tata
SleCiraw- Hill.

- Sharma, M. (2000 Dnderiarnding Adolescernce. Natvonal Book Trest, India.

- Singh, A_(Ed). (201 3). Fowmdarions of Human Development: A Life Span Approach. BNew

Dielhi: Crrient Black Swan.
TEACUHING LEARMING PRINESS

- Power poinl presentalions
- Leciure methods
- Audio Visusal methods

ASSESSMENT METHOMYS

- Test

Classrm assignments
W rilben assigrmenis
Lo essay

Power point presentations

FEY WOIRDS

- Physical and physiologecal development

- Sonzial and emotonal developroment

- Cognitive, language and rmosal developaent

- Developmental tasks

- Adolescence, voung, meddle and ke adulthood



Facilitating the achievement of Cowrse Learning Objectives

L it
il

Cowrse Learning (hateonies

I eaching amd
Learning Activily

asessnwenl | ools

42

TAssessment tasks listed here are mvdicative and may vary

I Ihe sudents wall leam about the | Ulass noom leciure | Muluple Chowe Uuaesinn
varwdis changes hal lakes place | amd powerponl sulgective Lest, Upen
in different dosmanns of resEnlalnm oo Tesn.
development during adolescence
4 Uhe sludents wall leam about the | Lse of audmyvided | Giroup descission Based on
ihverse changes that they resciisoes available | thewrr understanding of
expenenced in different onlme, [hacwssion | adulthood and young
development domams durning anmd leciune methad | sdulthood, progeet an e
voumg adwiitsod experiences of young
aduls on the challemges
they face in their life
k] Ihey will acquere an Lecnarne and Assenment, SHort
understaniding ahoul fe vanows | inkerachive classes, | presentalions by ssdenls
Iransfommanions sl takes place [PV eT RO i growp, disewssaon, class
in different dosmanns of resEnlalmm, lesl
development during maddle and | pactonal
late adulibood represenEnon




CCHP 101: COMMUNICATION AND EXTENSIOMN
(CREDITS: THEORY -4, PRACTICAL-2)

COURSE OBJIECTIVES

- T develop the understanding of scope and comcepts of human comsmenication.
Tax gain insight the elements, models and process of commumication

Tl:l H.El'l"mi e -.I'|E rETHOERS |:|F E’FFEL'-.L'I-ﬁ L".llll.lrlul'li'.'ﬂ[i'.ln.

T bearn the comncept of extension, its philosophy, principles and soope.

COURSE LEARNING OUTCOMES

Dievelop understanding of scope and concepis of human comaemication.
- Comprebend the elements and process of effective commmunicatnon.

- Girasp understanding about various communication methods and materials.
- Learn the concepd of extension, its philesophy, prnciples amnd soope.

THEORY CONTENT DURATION: 60 HRS {Credits 4)
UAIT 1 Communication: Concepls 18

- Historncal background, concept and namure

- Functions of Comsmimication

- Types of Communicatson —Levels of communication ransactwns; Formal amd infosmal
communication; Verbal and Mon-verbal Communication: Digital and non-digital Communication
- Soope of Communication- Bdecation, traiming and learning industry, Motivation and

Managerment, Corporate Communication, Mansgement of Crganizations, Media Crganizatwons,
.-‘A.l.i'n-url!ihing and Public relations

- Seope of Communication for Social Change

Apand, 5. & Kuomar, A (2006) Dvaemics of Aeoran Commicetion. ew Delbe: Orem Black
Swan. [SBMN: 9TER1 23063254, Chaprer 1, 2. Pg 3-41.

Devite, 1. (1998 Human Commuemicatien. Mew York: Harper & Row. Chapier 1. Page 2-26.

LT 1z Understanding Human Communication )
Culowre and communication- Signs, symbaols and codes in communmication

Posoulates/ Principles of Cormmunication

Elements of Comsmumication and their characteristics

Models of Comamumication

Barners in Comimuncation

Apand, 5. & Komar, A, ( 2006&) U}II.'II:IIiL‘.‘- of Hueman Comamumicatyon. New Delhi: Orvient Black
Swan. [SBN: 9TERI 23063254, Chaprer 1, 3, 4 & 5. Pg 3-19, 42-92,

LT I Communicating Effectively ]
Comcepl, nature and relevance for commumication process:

- Emmpathy

- Persuasion

- Perception

- Listening

Apand, 5 & Kumar, A, (2006). Dhvoamics of Hemecen Communicetion. New Delhi: Onent Black
Swan. [RBEM: 9TER1 23063254, Chapter 6, 7. Pg 93-11%.

Devite, 1. (1998 Human Commuenicatien. Mew York: Hasper & Row. Chapter 18, 400-425

UMIT IV Communication for Extension 14

& Comcept, nature and philosophy of Extension

& Principles of Extension

& Exiension worker: Bole, responsilvilities and qualities

& Methods and Media of community outresch; Audioe-Visoal aids- concept, classification,
characterisbics amnd scope, Edgar Dale"s Cone of Experience

& Relationship between, Communicatlon, Extension and Development

& Scope of C4D

Anpand, . & Kuomar, A (2006) Dvaemics of Areoran Commicetion. Mew Delle: Ornent Black
Swan. [SBN: 9TER1 23063254, Chaprer 8. 119-144.

Bhatnagar. (P & Dhama, OO (2000 Education Ard Commuenication For DevelogrmentZed.
Mew Delhi: Oxford & TBH Publishmg Co. Pyt Lid. ISBM-13: 978-81 20400306 Chapler -6, 31
Page 3- 106, 398-40G.



PRACTICAL CONTENT DURATION: 60 HRS (Credits 2)

& Developung skills in planning and condacting small growp comamm cation.
&  Reveew of media on selected ssues

&  Design and wse of graphic media

COMPULSORY READING

™ Anand, 5. & Fuomar, &, (3016 Dhvaamics of Moo Comeericarion. Mew Delhi: Orent
Black Swan. ISEM: QTRR 123063254

- Bhamagar. O F & Dhama, OUF (20000 Edbreamtion Ard Comimparication For Develogeinen
2ed. New Delhi: Oxfiord & TBH Publishing Co. Pst Ld, ISBMN-13: 978-8 1 20400306

™ Devate, J. {1998 ) v Commiericatios. Mew York: Hanper & Row.

ADDITHOMNAL RESOURCES
™ Barker, L. { 19900 “Coomrmenicanion . Mew Jersey: Prentioe Hall, Inc; 171
- Patri, V. B and Parri, W, (20020 Esentioly of Commnnicaiion. Greemspan Publicatons.

NTEACHIMNG LEARNING PROIMCESS
- Lecture method, Videos, PowerPoun Presemations, Discussion, Ouaz, and Games ete.

ASSEASMENT METHODS

- Ag per University of Delhi norms
- Ciontinuous evalusation of practicals/Skill courses on pre-decided key
- Intemal Assesament oethods - quiz, wdentifcateom tests, assignments

13

- End semester exams for theory and practical
- Feedback grven to students for ioproving
KEYWORDS

- Development Commumeatsn, Extension, 3BCC, Human Commuanication, Process of
Communecatvon, Culiwne and Comoiunicatusn



Faci

itatineg the achievement of Cowrse Learming (¥

erTives

Umit. | Cowrse Learnming leaching and Learning Assessment tasks
no L Fulcdames aCliviTies
1 Develop understanding Classronen descussmns, Oihgective edr,
of scope and conceps of | presentation . videos on Historical | mend mappang,
human eomerunecatss . Fackgrownd, concegt and namare,
Funcrions of Compndcatom,
1 '\-|:':-|.'H- aul Lo dincanicH —Levels Video recordi g of
Of ciermanicalion IFEnsaciyois; pearticipation
Formal and informal group discussions
Folloraced by
reflectvan amd
lesssomes o e be
2 Cormperelsemnd the Presentalons, discussions om Presentalions,

elerments and process of
effective

COMEILm GEINOn.

Culpare and cosmmunpcalion-

symilwels amad cosdes m

COmEmEacalion,

ares Primciples of
Ele
d thenr
charactensies, Models of

its qnf

LrmncELuom

amalysis of videos
aml class resl

Cormumumcabon, Barmers m

ConmmriamicELon

3 Carasp understanding Presentalons, groupr discussion on | Asssencnsenis,
alboisl VandHis Concepl, nature and relevamnee for Qazopenn B
cormamamcaEnon methods ComsmsEicalion process of Tessa
amd materals Empathy, Persussion, Percepiionm,

Lisrening., Methods and Media of
comamuily owlnssch:. Audio-
Wisual mds- concepl.
chassificatvon, characteristics amd
scoqee, Edgar [Dales Cone of

Ex peer penuce

E I e comcepl of Interactve lectures, discussion fSsERmrTsEnl, QuiE
exre amd field visit on Conce s e anmd frebd wisi
philssopty, panciples d phillosophy of Exiensioon, rEpHrL

SAassessmient @asks listed here are

ard scop.e.

Exitenswon worker: Bole,

mcrples of Extemnsaon

% amd Quaslebies.,

i e rween,
1w amncd

o

umicabion, Exe

icative aml may vary




DSE HPF 3B: EXTENSHOIN MANAGEMENT
(CREDITS: THEORY -4, PRACTICAL-Z)

COMURSE OBIECTIVES

- T bearn alspul concept and scope of extemsion in ational development.

- T understand the principles and process of program design and management.

- T develop skills for using pamicipatory approaches in programimes manseement.
- T develop sound knowledge for various development schemes and programs

COURSE LEARMNIMNG OUTOCOMES

- Learn about comcept and scope of extension in national development.

- Understand the principles and process of program design and management.

- Dievelop skills for using participatory approaches in POORCIEITE TEE e

- Develop sound knowledee for varous development schemmes and programs

THEORY CIONTENT DURATION: o HRES (Crodits 4)
UMIT B Extension: Concepl and principles 15
- Extension: comcepl, goals, philosophy, history and scope

- Typees of extension amnd approaches 1o Expension

& Principles of Andragogy

- Principles of exiension

- Helationship berween communicalion and extemsion - role of exienson in developmens

Bhatnagar. (3P & Dahama, O0P (200090 Education Aod Cooronmicatinon For Development 2ed.
Mew Delhi: Oxford & TBH Publishme Co. Pyt Lid. ISBN-73: 97588 200002006, Chapter — 1-6
Hay Gi. L., (200 5), Extersion, Commonication ared Mercpemens, Paperback book publishimeg,
Chapter 1,2 & 3

L'™IT 1 Participation, Leadership and Methods of Extension 15
- Stakehobders m develbopenent
- People's participation and social mobilization m developemenit, levels of participation

& Participatory Learning and Action —comcepl, principles, classification of ook and technigues
- l_,r.'a.d.r."rallip i exXbension-funcions, Types off lesders and ||-."..|d.¢rh|lip .H.I:3|-|E:1
= Diffusion of innovation and adogtion- concepl, theory and application

& Methods of community contact in Extension - classification, characteristics and selecison
Bhatnagar. (P & Dahama, 0P (20090, Education Aod Cooronnicetion For Development 2ed.

Bl

Mew Delhi: Oxford & TBH Publishme Co. Pyt Lid. ISEBN-7 3 97588 200002006, Chaples — 31-36
Kumar, S, (2002 ). Methoos for commranily ot feipation: a oompalete ganide for proctitfonens.
Mew Delhi: Vistase Poblications, ISBR:E 1 TR200T25 Chapaer — 1,2, 3 & 4

Mlikkelsen, Brha, (2002). Methods for Developmernt Work amd Sexearcih New Delhi: Sage
Publicatons. Chaprer 2, 3 & 7

L'™IT 10 Programme Managenient 15

& Project eyele- goals, objectives, indicators, outpurs and oulcomes

& Principles of extension peogrem management

& Podels of extension Program mandaoement

= Difference berween monmaring and evaluation, partscipatory monitorme and evalustion
Samdba, A 5. (200 8). Evrermsior Progoramomes Plomring. Mew Delha: Oxford and TEH Publishers.
ISEMN: 9TER 12040090 1 8, Chapter — 1,2 & 3,

LSIT 1Y : Development Prograninies 15

& Dey I‘."II.'F|:IIrIE'lI|: wsues  amd !I.lﬂ.lh- natwrnaal  amd  inlernational ||-:'r:a||-:'r_'l.i'q. g5, Sustainable
Development Gioals

- Conterngrorary Mational Development Programanes {related 1o education, employrment,
income, health and nurrition, digitalizaton and women ) — olgectives, target groups, salient
femmures, monitoring and evaluation, cutcomes and comamunicalion Seppor.

0P & Dahama, O 20000 Edwcation Aed Commnnication For .{Perc'!u.rmrem Zed. Mew Della:
Oxford & THBH Fublishmg Co. Pyt Lid. ISEN-13- @F8- 87 204000206 Chapter 41, 42 & 43



PRACTICAL CONTENT DNURATION: il HRS (Credits 2)

- Analyses of development poogramimees

- Evaluaste strategies used by develogrment agencies for anplementation of developrment
(e e e R e

- Dievelop skills in planning and wsing mdividual and ssmall groug methods in extension

COMPULSORY REAING

- Bhamnagar. OLUP & Dabhama, O @ 20090 Educartien Aad Coomaranicetion For
Drervedogrment Zed. New Delli: Oxford £ TBH Publishing Co. Pt Lode SSEN- 13- 978
&8 TN

- Fay Ci L., (2001 5), Extermsior, Commenication ard Woeregreatens, Paperback book
EIIJIJIIhI:Ii:I!E
- Sandhu, A S (2008, Exension Presgrooomme Plaaeaimgg. MNMew Delhi: Oxford and TBH

Pubhshers. ISBMN: QTHREL 2091 18

ADDITHNAL RESOURCES
- Crale B, {200k ) Evaluating Development Programmes aod Projects. Mew Delha: Sage
Publicatmons

- Kumar & Hamsra, § 1997 ) Exrensioor Educeationn forr Humoar Recosnroe I.h.-'l'.:'l'ra-l'a.':ln:-'.u.'. T
Delhi: Comcept Publishers.
- blikkelsen, Brtha, (2002 ). Methoods for Develomporent Woek and Besearch. Mew Delhi:

Sage Publications

NEACHING LEARNING PROOESS
- Leciure method, Videos, PowerPomt Presentations, [Dhiscussion, Fobe Play, Games efc.

ASSESSMENT METHOMNMYS

- A per University of Delli morms

- Contimuows evalhstion of practicals Skill courses on pre-decided key
- Internal Assessment methods - guiz, slentificaton lests, assigmments
- End semester exams for theory and practical

- Feaedback grven o stondents for impeaoveng

REY WIS
Development Communicatson, Extension, SBOC, participation, Extension meethods, Develogenment

Programmes, Sustainable Development Programmes

Facilitating the schieyement of Course Learmimg Chbjectives

L min Course Learning | Teaching Learning Acrivities Assessnienl
M Culcomes I vl
LUAIT 1 Learm abanat Extemsion: Concept and principles iz Test,
concepl and scope | - Extension: concepl, goals, philosophy, B s
of extension im history and soope
nzxlional - Types of extension and approsches to
developrment Exlemsion

- Primciples of Andragogy

- Primciples of extension

- Relativonshig berween communbcation amnd
exiension - rode of extension m

development

Ut I [evelop skills for | Participaton, Leadershap and Mechads of Ciroug

TCAT ] Extension Presenialions on
PeErTiCA Pranory - Srakebolders inodeve bogrerent o
approaches in - People’s parscipation and social lechngues,
MR ORI T mslrilization in development, levels of AL s
managesrent participation

- Pamicapabory Learmimg and Actinon

concepd, principles, classificatnon of tools

E3



aml

FEChnpuEs

- Leadership im extension-functions, tvpes
of leaders and leadership styles

- Diffusion of insevation and adoption-
concepd, theory and application

- Methods of eommunity eontact in
Extension - classification, chasacteristics

and selechion

Llont T | Undlesstand Che Frogramone Managemenl Uz, lest,
princaples and * Progect eyele- goals, obpectives, % DS
process of indicalors, oulpuls and oulcomes
pedeRram desagn - Principles of extension prog
amd management | managemenl

- Muodels of extenswn program
THArASETE ]
- [nfference berween monitonmg and
evaluaion, participaiory momiorms amd
evaluaten
Drevelop soumd Lievelopment Programmes Liroup

knowledee fior
VAT ICHIS
developrment

s and

=t |}

[rEERR RIS

- Developament ssues and goals- natwonal
and intermalonal perspectives, Suslainable
Development Gioals

“Ciontemnporary Matwmnal Developament
Programmes (related o edscatnn,
employrenl, moome, health and nubrtnonm,

dhigializanon amd women) — adgeciives,

targel groups, salwenl fealiness, moniising
and evaluatvon, (ubeomes and

MM .'\-L|'||'|l.!"::

presenEannns o
developrnel

PR rATIs S

“Assesvment tasks listed here are imdicative and may vary




GE HH 07: CARE AND WELL-BEI™NG IN HENANTINEVELOFPNIENT
(CREDITS: THEORY-4, PRACTICAL-2)

COURSE OBIECTIVES

- To cnable stwdents o understand the concept of care and well-being and its influences in the
contcmporary social world across the life span.

- To help students demaonstrate skills to promote well-being of sclf and individuals in socicty.

- To cnable stwdents to zain knowledze of programmes and policy initiatives on carc and
wellbeing in India

COURSE LEARNING OUTCOMES

&  The smedent will develop an understanding of the concept and dimensions of care and well-
being of individuals in the contemporary social world.

&  The smedenits will acquire knowledae of the various influcnces on care and well being across
human lifcspan.

®  The student will build capacity to promote well being of sclf and socicty at large.

&  The smedent will be familiar with program and policy initiatives on care and wellbeing in

Imadia
THEOQRY CONTENT DURATION: 60 HRS (Credits 4)
UNIT 1 Care and Haman Development 1=

= Dicfinition, concepts & relevance of care

E i

& Vulnerable periods in life that require care

&  Principles & components of cane

Draaleman, Timothy& Helton, Margaret (2001 8). Chronic Mllness Care:
Principles and Practice: Springer. (Chapters 9- 12 & Chapters 21-27)
MNICHD Early Child Care Rescarch Network. (2005 ). Child Care and
Child Development: Results From the NICHD Stedy of Early Child
Care. Mew York: Guildford Press. (Chapters 2-6)

15
U'NIT I1: Well-being and Human Development
&  Concept and theoretical notions of well-being— phvsical,
paychological, spiritual
&  Types of well being- Emotional, physical, social, workplace,
socictal, subjective well being
& Lific criscs and well-being indicatoss
&  Factors & cxpericnecs that promote well-being
o Life skills for building self and greater socictal well being
FGRAOILT. (2000 1) Positive paychology-2, MCFT-0006 Applicd social
Paychology. Mew Delhi: HGNOLUL ANl chapters
Scligman, M.E.P. (2002). Authentic happiness: Using the now positive
psychology to realize your potential for lasting fulfillment. Meow York:
Frow Press. Chapicrs 1-7
20

U'SNIT II0: Influences on care and well-being across life span
imicro and macro context)

Childhood vears

Adolescence

Adulthond and old age

Well-being of caregivers

Socio-political-ecnvironmental cvents influcncing well-being-
wiars, natural disasters, civil movements otc.

& risis and stress managoment

Markin, L. {2001 3). Health and Well-Being across Life Course. Sage
Publication, Inc. Chapter 2-7

Santrock, 1.W_ (2007} Life Span Development (3rd edl ). New Delhi:



UNIT IV: Policies. Services & Programs for care and well-being
in Imdia

& Salicnt features and types of care and well-being programmes
&  Personal and life skill development programmes
&  Education, employment and ability fraining programmes

s  Mufrition & health programmes
o  Counsclling, meditation & yoga programmes

Asumadu-Sarkedic, Samuel. (20012). Nuotritional Problems  and
Intervention Strategies in India. (All Chapters)

Chao, R.C. {20015) Counscling Psychology: An Integrated Positive
Psychological Approach. (Chapter 1-4)

Institute of Public Health in Ireland and the Centre for Effective
Services (2006) Improving Health and Wellbeing Outcomes in the
Early Years: Rescarch and Practice Dublin: Institute of Pubklic Health
in Ireland and the Centre for Effective Services. (All Chapters).
Kamemans B., Pipps, 5. Ben-Arich, A, {20000, From Child Welfare

to Child Well-Being. Springer Publication. (Chapter 2, 5, 7, 12, 23}

COMPULSORY READIMNG

o Santrock, LW, (2007). Life Span Devedopmrens (3red ed ). Mew Delhi: Tata MeGraw-Hill.

e
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o Singhi, P 1999 Chala bealth & well-belng: Psvehosocial care within & heyond Bospiral
walls. In T.5. Saraswathi (Ed.).Culture, socialization and human development. Mew Delhi:

Sage.

ADIMTIONAL RESOURCES

o [GNOL (200 1) Positive paycliolage-2, MCFT-004 Applied social Psyckology. Mew Delhi:

TGO

o Scligman, M.E.P. (2002). dwkentic happiness: Using the new positive peychology o realize

vaur patential for lasting fulfilliment. New York: Froe Press.

&  Sriram, R. (2004). Exswring infons aed maternal health in fedia. In J. Patinaik (Ed.).
Childhood in Souwth Asia: A critical look at issues, policics and programs. ConnlUJSA:

Information Age.



PRACTICAL

CONTENT DURATION: ¢ HRS (Credits )

& Llsc of various toals to understand care needs at different stages- childhood, adolescence,
adulthood © Intervicw, Cdhservation, Movies and Documentarics
Leoctures’ Talks'workshops on- Sclf care and well-being, Counsclling & Yoga'meditation
Wisit to & senior citizen home/child care mstitution to study care and well-being
Psychometric tests- Well-being scale, Self-concept tests, Subjective well-being scale
'WH), any 2 personality tests

®  Revicw rescarch papers on care and well-being in Indian context

REFERENCES

= [GMOAD (200 1)L Positive pepcliodogy-2, WCFT-00 Applied social Psoyclalogy. Mew Delhi:

IR

TEACHING AND LEARMNING PROMCESSES

- Lectures

- Videos/documentarics

- Power point prescntations
- Ficld visits

ASSESSMENT METHODS
&  Test
- Classroom assignments

L ].l\.'l-ll_l.' CRRaY

KEYWORDS

S04

&  Human Development and Childhoeod Stodies

s {arc

= Well heing

»  Holistic development

&  Policics on care and well being

& Child Drevelopment

Facilitating the achicvement of course lcarning objectives

& Course learning Teaching & learning acti Asscssment Tasks

(T ETCHECS

l. The student will develop Classreom lectures Multiple chaice

nde , - - AT iz
an understanding of the Povacr-point prescntation qu CHIL
concept and dimonsions of i . -
SOy : HMES X Warksheet ASSIZNNCHL o0 )
care and well- being of concept of well being
individuals in the Role play
contemporary social
world.

2. The students will acguire Classreom lectures Worksheets
knowledge of the various Audio- Vidoo rescurces Classroam discussions
influcnces on care and
well-being across human
lifcspan.

3. Thi student will buwild Classreom loctures & Short proscntations by
capacity o promote well- Discussions studients
being of sclf and socicty Prescntations Waorkshects
at large. Role play/ demonstrations

305



4. Thiz student will ke Powwer-point proescntation Winrkshoots
.a '\.'ll 1 .I 1 'l ] a ' - "
familiar with program and |y .opre and classroom MOD
policy initiatives on cant discussion on policies

and wellbeing in India.

* Assgssment tasks listed here are indicative and mav vary




SEC HH #4: SELF-DEVELOPMENT AND WELLBEING
(CREDITS: PRACTIC AL-4)

COURSE OBJECTIVES

= Tocnable students to understand the concept of selflood and parameters of well-being in the
contemporary Indian context

= To help students demaonstrate skills in developing and using culterally appropriate rocthods to
promote well-hbeing

COURSE LEARNING OUTCOMES

&  Develop an understanding of selfhood and be able to define parameters of wellbeing.

& Acquire skills in developing and wusing culturally appropriate methods o promote wellbeing.

& Be able to introspect as well as investigate the cencept of sclfhood in the centemgssrary
everyday Indian context.

PRACTICAL CONTENT DURATION: 120 HRS (Credits 4)

UNIT I: Components of self and wellbeing 32
&  LUnderstanding the self — Theatre approach, Art, Litcratwre

& [Interview of two adolescents —1 male, |female, about his'her sense of sclf

& Anexcrcise in sclf-refloction from carly childhood to adolescence

& Ohrganize amall group discussions to arrive at indicators of sense of well-being

Kakar, 5. (1978 The inner waorld. Deldhi: Oxford University Press. (Chapter 6 Conclusion:
Childhood and Social Change)

Rice, F. P {2007 The Adolescent: Development, Relatiocnship and Cubture. (Chapter 12
Adolescents in social context | Chapter 8: Self-concept, identity, cthnicity and gender)

U™NIT IT: Methads to stody self and wellbeing 45

& Case profile of an adolescent wsing multiple methods

& Leamning abowt assesament of well-being using a standardized test Analysing images in
media to wnderstand the self

&  DHagrammatic representation of the sclf

& Marrative analvsis: self and others: biograghics and autobiograghics

& Subjective and objective scales of measuring wellbeing

Kakar, 5. and Kakar, K. (2007). The Indian: The portraits of a people. London: Pengein™iking.

{Chagpter 1: The hicrarchical man: page 13- Indian culture and authority; Chapter 3: Indian

women: Traditional and modern: pages 52-70)

Santrock, 1. (20010, Life Span Development: A Topical Approach, Mew Delhi: Tara MeGiraw

Hill. (Chapter 4: Socicemational proocsses and development)

UMNIT II1: Activities to promote wellbeing 40

& Workshop on self-developrment

s Basics of counsclling, visit to a counselling contre

&  Sclected exercises to promote  wellbeing: Muosie, dance, literature, poctry, an, woga,
mieditation, play, and theatre

Film: An Education (hitpaen msikipedia orgwikitsn Education )

Gietting stuck in the negatives (and how to get anstuck)|Alizon Ledgerwood TED=UC Travis

{heepas vt e T FLTIMOAIME)

Happiness s all  in yowr mind: Gen Kelsang Myema at TEDaGreenville2004

{hitps: O voutu. be/snLoTod VOHA Y
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How to maltiply youwr time!Rory Vaden TEDs Dowg lasville { hitpssyowin. by 2 X TeQTLIOI R )
hioyps s fwww tied.comdtalk ;

Living in Mow-the accret of  happincss wiith Mihaly Crikszenmmihalyi
{hitps:voutu. be/ TzPEvS X el -5)

Synder, C.R., Lopez, 5.1, Poedroti, 1.T. (2010 1. Positive psychology: The scientific and practical
cxplorations of human strengths. Mew Delhiz Sage. (Chapier 4 Classifications and measures of
hurnan srengths and positive outcomes -page 51; Chapter 5: Developing strengths and living

well in a culivral contexi- page 99; Chapter 8: Making the most of emotional cxpericnocs:

cemotion focused coping, emotional intelligence, sociocmotional sclectivity and emotional story
telling- page 149)

The art ol hcing wvourselTCaroline McoHugh TEDx MilonE cynes W oamen
{hrtps syt beSve EOO -9 WL
Wictory heyond the meuniin|lAS officer Tina Dabi TEDxHamarajCollege

{hitps:voutn be/mddw A vweDEw)

COMPULSORY READING

& hitpss www tedcometalk

& [Kakar, 5. (1978). The inner world, Delhic Oxford University Pross.

& [Kakar, 5. and Kakar, K. {(2007). The [edion: The portreits of o people. London:
PenguinViking.
Rice, F. P (2007} Adolescent: Developarens, Relatiowship and Ciulfwre.
Santrock, J. (20010}, Life Span Developrment: 4 Topical Approach, New Delhi: Tata MoCiraw
Hill.

ADMTIONAL RESOURCES
& Synder, C.R. Lopez, 51, Pedroti, 1.T. (200 1 ). Positive povchology: The scientific aad
practical exploratios of kuaran strengrhs. Now Delhi: Sage.

TEACHING LEARNING PROCESS
Power Point, Workshops, TED Talks, Documentaries, Popular films, Drama'Theatre, Wisit to
Counsclling centre

ASSESSMENT METHODS

For cach 4 period practical there will be:

10 marks for attendance

10 marks for work done (can be given in pencil if file work cannot be comgleted in these 4
practical or if it necds refinement and then firmed wp in nexe class).

Students should sign the attendance register after cach 4 period practical and should have soen
the marks allotted.
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KEY WORDS

Sclf

Sclihood
Sclf-Development
Wellbeing
Counsclling



Facilitating the achicvement of course learning objectives

will as investigate the
concept of sclfhood in
the confermporary
cveryday Indian context

develepment and
counsclling, visit to
guidance and
counsclling centre,
and wellbeing
CaCrciscs using music,
dance, litcrature,
pectry, art, yoga,
meditation, and films

Unit Mo, | Coorse Learning Teaching and Assessment Tasks
(hutcomes Learning Aetivity
l. [revelop an Introsgeection, Assignment on
understanding of Driscussion, reference | diagrarmmatic'ereative
sclfhood and be able w wiork, Ted talks and represcntations of self,
diefine parameters of lectures and planned cmotions and processes of
willbeing wiorksheots for sclf- wllbeing identified by
reflection the student
2 Accquire skills in Case studies, Diesigning and proccssing
develeping and using narratives, case study using multiple
culturally appropriate standardized tests and | methods of exploration
micthods to promode scales i asscss and asscssment of
willbeing willbeing wellbzing in
identificd selected
CONEXIS
i, B able to introspect as Workshop on scli- Report of workshop and

visit, mock counselling
sessiong organized by
student, workshop by
students using creative
ProCesscs o promots
willbzing, revicw of
contcmporary Indian film
reflecting topical issucs
related to selfhond and
willbeing

*Asscssment tasks listed here are indicative and may vary
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DSE HH 15: GENDERgMEDIAGAND SOCTETY

(CREDITS: THEORY -4, PRACTICAL-Z)

COURSE OBJECTIVES
& T sensitize students about the gender dymamics in societics and its impact on developmaent.
&  To make students appreciate the desired role of media in promoting Gender equity.

131

COURSE LEARNING OUTCOMES

&  Examine the concept of gender and socio-cultural practices impacting the soecial constraction
of gender.

o LUnderstand the relationship between gender equity and differentials in gender and
developrment indicators.

e Appreciate the dimensions, theories and appreaches of women empowcerment.

s  Critique the role of media in premoting gender equity.

THEORY CONTENT DURATION: 6 HRS (Credits 4)

UMNIT 1= Social construction of Gender 15
&  Concept of gender and differences between sex and gender

& Patriarchal social order and status of wornen

o Socip Culiural practices influencing girls and women

&  Shifts in Status of women — historieal and contemparary perspectives

& Ciender & Sexuality

Bhasin, Kamla {20080). Understanding GenderMew Delhi. Kaali for Women, Pg 1-86

UMNIT I1: Gender and Development 2

& Concept of Gender and Development — Indicators of human and gender development

&  Approaches to women's pariicipation in development

e Siatus, issues and challenges in context to violenee against women-Life Cyele Approach

& Ciender differentials: Women and health, nutrition and education

o [Invisibility of women's work and economic paricipation

&  Dimensions of Women Empowerment- Economic and Political

Goel, A, Kaur, A and Sultana, A (2006). Fielence against women: Tssaes and Perspectives. New
Dielhi, Deepde Deep Publishers, Chapter-1, pe 1-34

Sohoni, B Mecraja, (1994), Statws of Girds in Developerent Strategies, Mew Delhi, Har-Anand
Publications. Chapter- 1,5, &, 7.8, pg 1-12,59-120

UNIT II: Gender and Media 15
& Social construction of gender reality by contemporary rmicdia

&  Media and perpetwation of gender stereotypes: Rhetorie of the image, narrative

&  Mainstream media and gender — Portrayal and Representation

e  Representation of women in media in political, culiural and secial landscape

e Ciender and ICTs — Case studies

Gihadially, R {2007 ). Urlban Wosren in Contemporary Todia. . Mew Delhiz Sage Publications.
Chapter-2, 10,1 1,12, pg [37-183



UNIT IV: Gender, Law and Advocacy 10
& Legal provision for women's rights

132

& Human rights and Right to develogment

¢ Framework for gender responsive media and gender mainstreaming

& Ciender and media cthics — - Mews reporting

Gioel, A (2004) Organivation & Strecture of Women Developaeent and Empowermant. New
Delhi: Deep & Decp. Chapier - 1,2.3, pg - 3-116

PRACTIC AL CONTENT DURATION: 60 HRS (Credits 2)

= Analysis of gender differentials using development indicator
# Cicnder based analysis of media with special reference o portrayal of women.
e Case studics for programmes and campaign for women's developmeni.

COMPULSORY READING

& Bhasin, Kamla (2000}, Usderstanding Geader. New Delhi. Kaali for Women.

& Cocl, A, Kaar, A and Sulana, A (2006). Fielence against weoaren: fosnes and Perspectives.
Mew Delhi, Doepse Deep Publishers.

&  Sohoni, K Meeraja, (1994), Stafmes of Gidls in Development Strategies, Wew Delhi, Har-
Anand Publications.

ADDITIONAL RESOURCES
&  Beauvoir, 5, (2005} The Second Sex. London: Vintage Books.

& Chattopadhyvay, S (2008}, Gender Soclalization and the Making of Gender ln the Indian
Contexr. Mew Delhic Sage Publications.

&  Dube, L. (2000} Aathropological Explorations in Gender-fatersecting Fields. Mew Delhi:
Sage Publications.

& Cihadially, B (1989). Women in fndia Socien: 4 Reader. Wew Delhi: Sage Publications.

& Cihadially, B (2007). Urban Women in Contemperary India. . Mew Delhi: sage Publications

& Ciocl, A, (2004) Edwcarion & Socio-Econemic Peripectives of Women Development and
Enipowerment. Wew Delhi: Deep & Daocp.

s Ciocl, AL (2004} Ovpanisation & Stracture of Wemen Developrient and Empoweraieal, Mow
Diclhi: Diep & Decp

o Kishwar, M_{1994) 4 the Beaien Track — Rethinking Gender Justice for Indicn Women.
Mumbai: Oxford University Press.

e Krishna, 5. (Ed) (2003 Livelihood and Gender Eguality in Community Resource
Management. Wew Delhi: Sage Publications

TEACHING LEARNING PROCESS
& Locture method, Videos, PowerPoint Prescntations, Discussion, Role Play, Games, Quiz ctc.



ASSESSMENT METHODS
 As per University of Delhi noms

=  Continuous evaluation of practicals and skill courscs on pre-decided key

# [Internal Assessment methods - guiz, identification tests, assignments

» End semcster exams for theory and practical
» Feedback given to students for improving

KEYWORDS

& Development

Empoowcrmicit.

Communication,

Ciender, Gender Equity,

Women

& Media,

Facilitating the achievement of Cowrse Learning (b jectives
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Wamien

relationship between
gender equity and
differentials in gender
and develbosprment
indicators

discussions on Indicators of
human and gender development ,
Status, issues and challenges in
context to vielence against
women-Life Cyele Approach
Grender differentials: Women and
health, nutrition and edweation,
Invisibility of wormen™s work and
coanomic participation,
Drirmensions of Women
Empowerment- Economic and
Palitical

Unit. | Course Learning Teaching and Learning activities | Assessment tasks
ik Outenmes
i Examine the concept Classroom discussions, Ouiz, film analysis,
of gender and socio- presentation , film for cagay writing
cultural practices understanding the Concept of
impacting the social gender and differcinces between
construction of sex and gender, patriarchal social
gender. arder and status of women |, socio
cultural |:-|:1|:1i|:‘|::~ i|'|[-|u-\.‘|'||:“illg.' _|.'i||.-\.
and women, shifis in Stats of
women — historical and
CONCMpOrary perspectives
2 Understand the Interactive loctures, videos, group | Group

|:-||:“1-|'.‘||1:3[i-.'§-|'|.~.. class
tost, quiz
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3 Critigue the role of
micdia in promoting
gender equity.

Presentations’ videos films and
groug discussions on Social
construction of gender reality by
contermporary media, Media and
porpotuation of gender stercotypaes:
Rhetoric of the image, narrative,
Mainstreamn media and gender -
Portrayal and Represcntation |
Representation of women in media
in political, culteral and social
landscagse

Ficld visit report,
filrm review, quiz

4 Approciate the
dimensinns, theorics
and approaches of
WOHTICH CINEWW EIMCn

Presentations’ agency visits on
Legal provision for women™s
rights , Human rights and Right to
development, Framework for
gender responsive media and
gender mainstreaming

ASSIZNIMENIS,
quiz‘open book fost,
agency visit reports

*Assessment tasks listed here are indicative and may vary




GE HH 06: CHILD RIGHTS AND SOMCTAL ACTION
(CREDITS: THEORY -4, PRACTICAL-2)

COURSE OBJECTIVES

»  Tounderstand the meaning of child rights and rights based approach to providing services
and programmes for children

= To sketch a demographic profile of the child in India and to identify groups of children whao
arc in need of care and protection

=  To acguire knowledge of constitutional and legal provisions in India for care and protection
of the children.

COURSE LEARNING OUTCOMES

& Stsdents will understand rights based approach for providing protection and care to the child.

s Stsdents will know about the vulnerable groups of children in India.

o Students will learn about constitutional and legal provisions provided by the state for the
child in India.

THEORY CONTENT DURATHON: 60 HRS (Credits 4)

UNIT 1 Imtroduction to Child Rights 2

s  Drefinitions of child and child rights

= Key philosophical concepts in the discourse on child rights

®  Factors of exclusion- socio-economic, disability, geo-political ete.

& Situational analysis of child in India

Bajpai, A. (2006). Child Rights im India: Law, policy and practice. MNew Delhi: Oxford
[Iniversity Press. Chapter 1.

Census. hitpoVcensusindia, gov. ind

Chaopra, (. (2015). Child Rights in India: Challenges and Social Action. New Dclhi: Springer.
Chapter 1, Chapter 2.

U™IT 11: Valnerable Groops: Causes and Consequences o
= Sircet and working, destitute, homeless, institutionalized children

& Victims of child-trafficking and child abusec

& Children im conflict with S5

& Children with chronic illness, disahbilitics, in conflict zones and affected by disasters
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Bajpai, A. (20063, Child Rights in India: Law, policy and practicc. MNew Delhi: Owxford
University Press. Chapter 4, Chapter 5, Chapter 6.

Chopra, G. (201 35). Child Rights in India: Challenges and Social Action. Mew Delhi: Springer.
Chapter 4, Chapter 5, Chapter 6, Chapter 7, Chapter 8, Chapter 9.

Ministry of Women and Child Development, Government of India. (n.d.). Swh group repoert
Child  protection v the  Elevewth Five Year Plan  (2007- 2003 Retrieved  from
httpyfwedlnic.in/wechilprotection.pdf

UMNIT ITI: Framework for Social Action n

o Constitutional provisions in India

&  Mational policies, programs and laws for children

s LUUNCRC, NCPCR

&  Role of family, community, state & child herself in protecting rights

Bajpai, A. {(200&6). Child Rights in India: Law, policy and practice. Mew Delhi: Oxford
University Press. Chapter 7, Chapter #.

Chopra, G. (20135). Child Rights in India: Challenges and Social Action. Mew Dclhi: Springer.
Chapter I, Chapter 2.

The gazette of India. The Child Labowr (Prohibition and Regulation) Amendment Act, 20046,
hotpSuphome. gov. infwritcreaddata Portal Tmages The-Child-

Laboun Prohibition _and Regulatien A mendment-Act. 2005 pdl




The Juvenile Justice (Care amd Profection of  Children) Act, 5.
hittp://cara nic. inPDF/J %2 Oacr®a 201 5. pdfl

The MWational Policy for Children. hitps:dchildlincindia org. in'pd 0 The-National-Policy-fior-
Children-20] 3. pd i

The protection of children firosrm sewual offences act 2012,
hiops:fwed.nic.in/sites’'defaul files'childprotection3 1T201 2. pdi

COMPULSORY READING

& Bajpai. A. (2006). Child Righis in fndie: Law, podicy and praciice. Mew Delhiz Oxford
University Press.

& Chopra, G. {2005). Child Rights o fedie: Challenges and Social Action. Mew  Delhi:
Springer.

ADDITIONAL RESOUURCES

& Bhargava, V. (2005). Adeption i fedia: Policies and experieaces. Mew Delhiz Sage.

o Virani, P {200d¥). Birrer chocodate: Child Sevued alrise in foadia. Wew Delhi: Penguin

& Weiner, M., Burra, M., Bajpal. A. (2007} Born wifree: Child febowr, Edication, and ihe
state in Dadie. Wew Delhiz Oxford University Press.
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PRACTICAL CONTENT DURATION: 60 HRS (Credies 2)

Visits to institutions working for velnerable children

Exploring and analvsis of child rights issues through audico-visual sources and workshops.
Interaction with children in difficult circumstances.

Case profile of a child in difficult circumstances.

Programmse planning.

REFERENCES
s Bajpal, A, (2006). Child Rights in Todie: Law, policy and prociice. Mew Delhi: Oxford
University Press.

TEACHING LEARNING PROCESS
Classroom lectures

Aundio viseal resources (films. documentarics)
Workshop/talks

Powver point prescntations

Film making

Field visits

Internship

Rescarch and nowspaper articles

ASSESSMENT METHODS
& Test

&  (Clazssroom assignments

& Long cssay

KEYWIORDS
&  Child nghis
& (Child protection



Facilitating the achievement of course learning objectives

Umit
M.

Course Learning
rutcomes

Teaching and
Learning Activity

Assessment Tasks

LINIT 1

&  Students

understand rights based

approach for providing

protoction and care to

the child.
# Toskeicha

demagraphic profile of

will

Classroom lectures and
discussions
DNiscussion o key

concepts related to child

rights

Cuiz
Surecy 00 @Warcnoss

about Child Rights
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the child in India

LNIT I

Students will know abouwt

the wvulnerable

children in India.

groups  of

Use of awdio wvisaal
TCACHLICES { filmnas,

documentarics) o gain
an insight into lives of

children  in  difficul

FPT proscntation
Assignment o
documenting  learnings
from

movics documentarics

provided by the state for
the child in India.

circumstances Survey oo [living
Classroom discussion cortditions i strect
Workshontalks children'working
- children
UNIT Students will know abouwt | Classroom lectures Test
[ constitutional  provisions | Power point | Assignrment o

prescntations
Rescarch and newspaper

articles

collecting TS S R AgC
and research amicles on

1ssues related to children

* Assessment tasks listed here are indicative and may vary



VAC 1: ETHICS AND CULTURE

Credit distribution, Eligibility and Pre-requisites of the Course

Course Credits | Credit distribution of the course | Eligibility | Pre-requisite
title & Lecture | Tutorial | Practical/ criteria of the course
Code Practice

Ethics and | 02 1 0 2 Pass  in | NIL

Culture Class 127

Learning Objectives

The Learning Objectives of this course are as follows:
e To help students explore ethical and cultural dimensions of their lives.
e To provides a forum for students to pause, revisit their assumptions and beliefs, and
become mindful of their thoughts, emotions and actions.
e To give the students an opportunity to express themselves and inquire into their
decision making processes.
e  To cultivate ethical values and participate in the creation of a society based on
acceptance, compassion, and justice.

Learning outcomes

The Learning Outcomes of this course are as follows:

e Explore perspectives on ethics in thoughts, words and actions
e Evolve ethical decision making practises

e Understand the need for an ethical society and culture

e Introspect, become conscious of and assess one’s stance in life
e Cultivate empathy, tolerance and compassion

o Apply the values learnt in the course to everyday life

SYLLABUS OF ETHICS AND CULTURE
UNIT =1 Introduction - The Basis of Ethics (3 Weeks)

® Getting to Know Each Other

e What to Expect from the Course?

® Recognition of Our Common Humanity
e Empathy, Compassion and Justice
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UNIT=1I The Role of Intelligence, Reason and Emotions (4 Weeks)

e Discernment: What Is The Right Thing To Do?
o The Art of Conflict Resolution

e Destructive and Constructive Emotions

o The Need for Emotional Balance

UNIT = lil Cultivating Inner Values- Ethics in the World of Work and Play

(4 Weeks)
e Training the Mind: Mindfulness and Kindness
o Meditation
e Discovering your Vocation and Interests
o Self-discipline, Integrity, Commitment, Creativity
o Work-Life Balance
UNIT - IV Striving for a Better World | Outreach Activities (4 Weeks)
e Means and Ends
e Debate and Dialogue
e Culture as Shared Values
e Creating and Sustaining Ethical Cultures: The Role of Philosophy,
Religion, Literature, Theatre, Cinema, Music, Media
e Outreach Activities
Practical component (if any) - (15 Weeks)

Unit 1

1. The teacher may ask students to introduce themselves, sharing their regional
and cultural roots. They may be asked to reflect on those aspects of their
identities that reflect their cultural roots.

2. After a round of initial introduction, the teacher may ask students to list down
a set of values that they think they have developed through their parents and
grandparents. Are these values unique to their families, regional and/or ethnic
backgrounds? Of these, which are the values they would like to sustain and
which are the ones they would wish to modify?

3. The teacher may draw upon the values discussed by students in the previous
lesson. Using these as the base, the teacher may ask students to think of
ethical values that form the basis of their decisions.
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4, The teacher may ask students to think of people who they think have lived an
‘ethical life’. These may be people who they know from their personal lives or
people known for upholding ethical values in the face of adversity.

5. Students are encouraged to identify what common human values are
necessary are Realise shared common humanity- the feeling of
interconnectedness/interdependence.

6. Class to be divided in small groups to discuss how each would make an effort
to cultivate new morals/ethical values for betterment of their local
environment,

7.  Celebrating ‘Sharing and Caring’ based on regional diversity can be
encouraged.

8. Engage students to do activities of ‘being in the shoes of others’ (peers,
parents, siblings, house help/support or in any local community grappling with
problems) to understand the problems empathetically.

9. The students can be asked to make bookmarks/cards to remind them about
virtues pertaining to empathy versus sympathy, need versus greed, just versus
unjust or compassion versus insensitivity.

10. Compassion is about cultivation of it as a daily value so students can in small
groups undertake compassion based activities of looking after animals, birds,
needy, elderly, differently abled, non-privileged etc. and share their thoughts
in the class.

Unit 2

1. Make the student think of a hard decision they have made. What made it
hard? How did you make the decision? How do you assess it retrospectively?

2. Encourage students to think of judgements and decisions based on the
dilemmas and challenges they faced? How do they go about making these
decisions?

3. The teacher may introduce any well known story and ask the students to
discuss the story from the point of view of the different characters.

4, Ask students how willing they are to deal with a conflict when it occurs. What
strategies do they adopt to resolve the conflict?

5. The teacher may ask students to prepare posters with captions like
“avoidance”, “competition”, “cooperation” and “adaptation” and then may
ask students to identify with one of these styles which according to them best
represents their style of dealing with conflict.

6.  The students may be asked to discuss different such similar situations that
they may have encountered and a discussion may be initiated on how they
resolve those conflicts.

7. The students can be asked to write down certain destructive emotions that
they are experiencing presently. How would they work to make them
constructive? A classroom discussion could follow around this.
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8. Askthe students to note down a list of constructive emotions experienced by
them recently. Were the constructive emotions less powerful as compared to
the destructive ones experienced by them? Discussion in class can follow.

9.  How do you (i) express, (i) handle anger/ disgust/ distress/ fear ( any
destructive emotion can be taken up). A healthy discussion in the class can
take place around this.

10.  Students may be asked to practice a simple breathing exercise. They can sit
straight with eyes opened or closed in a comfortable position to just observe
their breathing. They can repeat this exercise six to eight times and share (if
they like) their experience of silence.

11.  Toidentify your interests and develop a meaningful hobby.

12, Have an open conversation in the class about happiness.

Unit3

i3 The students could observe various emotions that bottle-up in their minds
and be asked to watch the flow of emotions non-judgmentally.

2. Students may be asked to recall their journey to the college that morning. Do
they remember road signs, faces of people they crossed, the roads that they
took, the people they interacted with, the sights and smells around them, or
anything else?

3. Students could be asked to cultivate the habit of simple greeting as practice of
gratitude and celebrate a day of joyful giving.

4. The students can close their eyes for 2-3 minutes and be asked to observe
their thoughts, list them and categorise them into ‘to be kept’ or ‘to let go'.

5. The teacher may ask students to close their eyes and imagine a situation in
which they are truly happy. Students could wish for the well-being of two
students in the same classroom in their meditative state.

6. Students could meditate on who has been their inspiration and the qualities of
the person who has inspired them and then express gratitude to the person
concerned.

7. The teacher may ask the students to think retrospectively about what they
thought they would take up as a vocation when they were younger. How and
why their choices were influenced and changed, if at all.

8.  The teacher may ask the students to imagine and chart a journey and
destination for themselves. They may also talk about the challenges they
foresee.

9.  The teacher may encourage the students to maintain a daily diary of their
scheduling of time or a worklog and see how much time they effectively give
to their work. The teacher may help the students identify the distractors and
where one may be ‘wasting’ time and energy. The activity is designed to help
students understand the value of effective time utilisation.
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10. In this lesson, the teacher may ask the students to draw up a list of team
ethics. They may build this based on their experiences of working with each
other in groups.

11.  The teacher may ask the students to share an incident each where they felt
pressurised/ bored to complete some work. How did they deal with their
stress and monotony of work?

Unit4

1. Students will be asked to work in pairs and develop situations that pose
ethical dilemmas and how to resolve them.

2. Students may be asked to look at a film or at an advertisement and discuss
what they think about the question/s posed in them. The teacher may ask
them if they can think of an alternative ethical approach to the problem
posed.

3. Students will be asked to think of situations in which they lost their temper.
Have they ever felt that in a fit of emotion they said something that they
regretted later? If they had paused to listen and then respond, what would
the other person have said? How would the outcome of the situation have
been different?

4, A debate on any relevant topic may be conducted in the class. After the first
round the students may be asked to adopt and argue their opponents point of
view. At the end of this exercise the students can have an open discussion on
which position finally appealed to them.

5. The teacher may give a short story to the students and ask them to change the
ending. They may be asked to observe how characters and their views may
have undergone change in the process.

6. There can be a discussion around a topic such as, the idea of corporal
punishment, euthanasia etc. Students can be given a sheet of paper and can
be asked to write for or against the theme. The idea is to enable them to
understand that the positions they have taken vis-a-vis the theme are a result
of different value orientations.

7 Popular foods from many parts of India can be discussed. Their origins can be
traced to chart a kind of food history.

8. The teacher on the basis of discussions with students can draw from
Philosophy, Religion, Literature, Theatre, Cinema, and Media to highlight that
the choices people/characters make are grounded in their culture.

9. The students can discuss classical/folk dances that are performed in their
respective groups. Details can be drawn based on the number of dancers,
music (live or recorded) and costumes. 3. The role of oral traditions and
literature in indicating the importance of ethics in our everyday lives can be
discussed.
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Suggested Activities for Outreach: Social/ Community Engagement and Service

In the weeks that follow, students will be expected to engage in outreach activities
that shall enable them to put into practice some of the ethical considerations
deliberated upon and imbibed in the previous modules. A list of suggested outreach
activities is as follows:

e Adopt a village with the aim of cultural and ethical learning

e Discussing health and hygiene issues in a community

e Tutoring students

e Gender sensitisation

e Working on environmental issues

e Working with Child Care Centres such as Anganwadis and Balwadis

e Working with differently abled students

e Preserving cultural and heritage sites

e Spending time with senior citizens including in a Senior Citizens Home

e Extending care to animals in animal welfare shelters

e Addressing issues relating to Reproductive Health

e Spreading awareness about adolescent health

e Addressing issues relating to mental health

e Health and nutrition awareness

e Swacchata Abhiyaan

® Sensitisation towards disease awareness

e Vriksharopan

e [f required, students can share their experiences in the form of a Project Report.

e Any other Practical/Practice as decided from time to time

Suggested Readings:

e Aristotle. Nichomachean Ethics. London: Penguin Classics, 2004

e Swami Vivekananda. The Complete Works of Swami Vivekananda. Advaita
Ashrama,

2016.
---https://www.ramakrishnavivekananda.info/vivekananda/complete_works.html
e Panch Parmeshwar in English translation as The Holy Panchayat by Munshi
Premchand

e The Silas Marner by George Eliot

e We are Seven by Wordsworth

® The Chimney Sweeper by William Blake

Examination scheme and mode: Subject to directions from the Examination
Branch/University of Delhi from time to time
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CC 101: RESEARCH METHODS
THEORY

Marks: 100 Duration: 3 Hrs.

Course Objectives:

To provide students understandings about the basic concepts, approaches and methods in
conducting research thereby enabling them to appreciate and critique the nuances of designing
a research study as well the ethical dimensions of conducting researches.

Course Learning Outcomes:
Student will be able to -

I. Demonstrate knowledge of the scientific method, purpose and approaches to research

2. Compare and contrast quantitative and qualitative research

3. Explain research design and the research cycle

4. Prepare key elements of a research proposal

5. Explain ethical principles, issues and procedures
CONTENTS PERIODS
UNIT I: Purpose of Research 10

s Definition, objectives and significance of research

*  Types of research

« Scientific method: induction and deduction

* Research approaches: quantitative, qualitative and mixed
» Issues of relevance and cultural appropriateness

UNIT II: Principles of Research in Quantitative and Qualitative Approaches 30

Research design

o Meaning and need of research design

+ Components and types of research design

* [ssues in design construction

Sampling, methods

» Concept of sampling, key differences in the two approaches

+ Sampling methods, sample size and sampling error

+ Selecting participants and contexts to examine social phenomenon

Data collection and analyses

+ Methods and measurement: Measurement in research, scales and errors in measurement
reliability and validity of measurement tools

s Methods of data collection and types of data

s Immersion, deep engagement, triangulation and reflexivity in qualitative data collection

* Data management and quality control

+ Transcription in qualitative data analyses

» Errors in inference — Bias and confounding, reliability and validity issues

* Ensuring reliability and validity in qualitative research




UNIT III: The Research Cycle 12

¢ Systematic literature review and referencing

¢ Formulating a research problem —Developing research questions and objectives,
exploring research context/phenomenon

¢ Identifying variables, constructing hypotheses

o Deciding research approach and design

¢ Selection of sample/participants, choice of methods and analysis.

o Writing a research report-Styles and format.

UNIT IV: Values, Social Responsibility and Ethics in Research 8
« Ethical principles guiding research: from inception to completion and publication of
research
« Ethical issues relating to research participants and the researcher
- Rights, dignity, privacy and safety of participants
- Informed consent, confidentiality anonymity of respondents, voluntary
participation, harm avoidance
- Conflicts of interest or bias, Use of inappropriate research methodology, Incorrect
reporting, misuse of information

Teaching Plan:

Week 1: Definition, objectives and significance of research

Week 2: Types of research, Scientific method: induction and deduction

Week 3: Research approaches: quantitative, qualitative and mixed. Issues of relevance and
cultural appropriateness

Week 4: Meaning and need of research design; types of research design, issues in design
construction

Week 5: Concept of sampling, key differences in the two approaches, Selecting participants
and contexts to examine social phenomenon

Week 6: Sampling methods, Sample size and sampling error

Week 7: Measurement in research, scales and errors in measurement , reliability and validity
of measurement tools

Week 8: Methods of data collection and types of data ,Immersion, deep engagement,
triangulation and reflexivity in qualitative data collection

Week 9: Data management and quality control; Transcription in qualitative data analyses
Week 10: Errors in inference — Bias and confounding, reliability and validity issues;
Ensuring reliability and validity in qualitative research

Week 11: Research Cycle and writing research report

Week 12: Ethics in Research



